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Preface
This handbook provides information about the School Psychology degree program (Ed.S) and
the Doctor of Philosophy (Ph.D.) Educational Psychology, School Psychology Track in the
College of Education (COE) at UNLV. While the Ph.D. degree is housed in the Department of
Educational Psychology and Higher Education (EPHE) at this current time, the Ed.S. degree,
program faculty, and resources are housed in the Counseling, School Psychology, and Human
Services (CSH) Department. Most questions about rules, procedures and requirements are
answered in this document, but it is not a substitute for regular and frequent consultation with
your faculty advisor.
The purpose of this handbook is to provide program specific information that is not found in
the UNLV Graduate Catalog. Students are responsible for understanding and following the
policies and procedures delineated in this document and the UNLV Graduate Catalog, as well
as the NSHE Code, UNLV Bylaws, and the UNLV Student Conduct Code. Questions about
policies should be directed to the Graduate College: valarie.burke@unlv.edu or
emily.lin@unlv.edu.
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PROGRAM VISION, ORIENTATION, & MISSION
The School Psychology program prepares school psychologists who serve as school
practitioners and health service psychologists, researchers, scholars, advocates and leaders to
serve diverse populations, enhance wellness, and promote social justice for individuals, families,
schools, and communities.
Training in school psychology at UNLV is rooted in a Cultural Ecological framework of school
psychology practice and the scientist-practitioner model of psychological training. The Cultural
Ecological framework emphasizes the diversity of our global society and the multiple layers of
interactions that must be in view to serve all children ethically. The programs are responsive to
the diverse needs of the Las Vegas and Southern Nevada community. The scientist-practitioner
model emphasizes the interplay between psychological science/research and real world practice
each informing the other to produce relevant research and high-quality practice.
Training is developmental and rigorous adhering to both training standards espoused by: (a) the
National Association of School Psychologists (NASP) for Nationally Certified School
Psychologists (NCSP) and (b) the Standards of Accreditation (SOA) for Health Service
Psychologists (HSP) of the American Psychological Association (APA). Overall, the programs
seek to develop school psychologists at the specialist level and health service psychologists at the
doctoral level who have the competencies to apply psychological principles
to (a) promote healthy development in school and (b) ameliorate various cognitive, academic
and psychosocial challenges for all children, families, schools, and communities in an
increasingly diverse and global society.
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ADMISSION
Students are admitted in the winter to begin the following fall for both programs. Applications
are available at the Graduate College website: https://www.unlv.edu/graduatecollege
ACADEMIC ADVISING & STUDENT INVOLVEMENT
Getting Involved
All students are encouraged to become an active participant in a community of scholars and
scientist practitioners. Whether you are attending on a full-time or part-time basis, consider
joining one or more research teams and enhancing your clinical skills in supervised experiences
with complex cases in the school psychology clinic. Doctoral students are not only encouraged
but expected to get involved actively with research.
You are strongly encouraged to submit proposals for presentations at national and regional
professional conferences. Both the college and the Graduate & Professional Student Association
(GPSA) provide mentoring and venues for campus presentations of your research. Travel
support to attend conferences for your presentations is available from the department and the
Graduate & Professional Student Association.
School psychology students should get involved in the program, department, college, university,
and community by joining:
a) The graduate student club for school psychology called SASP
 http://saspunlv.weebly.com/
 https://www.facebook.com/SASPUNLV/
 Instagram: saspunlv
b) The NVASP (the Nevada Association of School Psychologists). NVASP embodies a
unified community that advances opportunities for School Psychologists across the state.
 http://nvasp.org.
c) National associations NASP, Division 16 of APA, and APA:
 http://www.nasponline.org/
 https://apadivision16.org/
 http://www.apa.org/
d) The International School Psychology Association (ISPA):
 https://www.ispaweb.org/
ACADEMIC SUPPORT, PROFESSIONALISIM,
& ANNUAL STUDENT REVIEW
Advising
Upon admittance to the School Psychology Program, Ed.S. students are assigned an advisor. The
advisor helps develop your program of study. These credits are accumulated by taking the
required courses including didactic courses, seminars, practicum, and internship.
Initial doctoral advisors are appointed 'for you' based on stated research perceived interests from
your application, but you then participate in the selection of the chair and members of your
academic advisory committee or doctoral committee. Doctoral students also participate in the
identification of a special emphasis area and development of your doctoral program of study.
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Students may change advisors at any time. However, if you wish to do so, speak to your current
advisor first to begin the process.
Professionalism
Professional dispositions and behaviors are expected of students as soon as they begin
the program (see Annual Reviews below and Appendix). Students are expected to
comply with the ethical standards of the American Psychological Association and the
National Association of School Psychologists and are expected to familiarize
themselves with the information available at the links below:
 Ethical Principles of Psychologists and Code of Conduct
 NASP Principles for Professional Ethics 2010
Technical Standards
Earning a degree in the profession of School Psychology (EdS and PhD programs) requires mastery of a
coherent body of knowledge and skills. School psychology students must acquire substantial competence in
the discipline of school psychology as specified in the American Psychological Association (APA) Standards
of Accreditation and NASP 2010 Standards; and must be able to relate appropriately to clients/patients, fellow
students, faculty and staff members, and other education and health care professionals.
Combinations of cognitive, behavioral, emotional, intellectual, and communication abilities are required to
perform these functions satisfactorily. These skills and functions are not only essential to the successful
completion of the School Psychology programs but they are also necessary to ensure the health and safety of
clients/patients, fellow students, faculty and staff members, and other education and health care providers.
In our programs, we are committed to a training process that ensures that graduate students develop the
knowledge, skills, and attitudes to work effectively with members of the public who embody intersecting
demographics, attitudes, beliefs, and values. When graduate students’ attitudes, beliefs, or values create
tensions that negatively impact the training process or their ability to effectively treat members of the public,
the program faculty and supervisors are committed to a developmental training approach that is designed to
support the acquisition of professional competence. We support graduate students in finding a belief- or valuecongruent path that allows them to work in a professionally competent manner with all clients/patients.
For some trainees, integrating personal beliefs or values with professional competence in working with all
clients/patients may require additional time and faculty support. Ultimately though, to complete our program
successfully, all graduate students must be able to work with any client placed in their care in a beneficial
manner. Professional competencies are determined by the profession for the benefit and protection of the
public; consequently, students do not have the option to avoid working with particular client populations or
refuse to develop professional competencies because of conflicts with their attitudes, beliefs, or values.

Ongoing Student Progression and Annual Reviews
Student concerns are discussed on an ongoing basis at program faculty meetings for the
purpose of consultation (i.e., at least monthly and at the end of each semester). If a significant
concern arises in which one or more of the criteria for satisfactory progress is not being met,
then, a more formal review is triggered by faculty and a student may be placed on an
Improvement Plan.
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An Improvement Plan for remediation is developed jointly by the advisor and the student,
approved by program faculty, and includes four components: (1) program expectations, (2)
student activities/behaviors necessary to meet program expectations, (3) ways in which
progress will be evaluated, and (4) the timeline and schedule for future meetings. NOTE:
When an Improvement Plan is developed for a student, the student is also placed on Academic
Probation at the university level, simultaneously (see Probation and Separation in the Graduate
Catalog).
Graduate College Annual Reviews
Each spring term, graduate students are required to complete the Graduate Student Annual
Review survey. This survey will be sent by the Graduate College to the student’s Rebelmail
account. The review covers the prior calendar year and assesses student progress while setting
goals for the year ahead.
Department Annual Reviews
The program faculty conducts an Annual Student Review during the spring of each academic
year to ensure that all students are making adequate progress in the program. Students receive
a feedback letter from the Program Coordinator that reflects the overall feedback of the school
psychology faculty. Students who have concerns in one or more of the criteria for satisfactory
progress are asked to meet with their advisor to create a plan for improvement. The written
improvement plan for remediation is developed jointly by the advisor and the student,
approved by program faculty, and includes four components: (1) program expectations, (2)
student activities/behaviors necessary to meet program expectations, (3) ways in which
progress will be evaluated, and (4) the timeline and schedule for future meetings. NOTE:
When an Improvement Plan is developed for a student, the student is also placed on Academic
Probation at the university level, simultaneously (see Probation and Separation in the Graduate
Catalog).
Criteria for satisfactory progress in the Ed.S. and Ph.D. track is detailed in the Annual Student
Review document, Technical Standards, and Student Expectations (see Appendix) and
generally assess whether students are:
a) Meeting minimal levels of achievement in coursework and program requirements
(i.e., clinical practice, research, graduate assistantships)
b) Meeting adequate progress in the program (timeline and review points)
c) Meeting adequate standards for professional dispositions and behaviors in the
program
Prior to the end of each academic year (April 30th), you will submit an Annual Student Review
form (see Appendix) documenting your progress in the program and your self-evaluation of
professional dispositions and behaviors. This process ensures that students are involved in
their own evaluation and promotes their own professional development. The form is then
reviewed by the program coordinator, your advisor, and program faculty to ensure that you are
making timely progress through the program and to identify any areas of special need.
Probation and Separation
See the Probation and Separation section of the Graduate Catalog for more information.
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Student Grievance and Resolutions
The department and the Graduate College have formal grievance policies in place to ensure that
a student's rights are protected. The steps begin with the expectation that there will first be an
attempt to resolve the issue with the person most directly involved. When that is not possible,
you are encouraged to seek assistance through the following chain: advisor, program
coordinator, department chair, college dean, and then, if necessary, the Graduate College.
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Ed.S. PROGRAM & REQUIREMENTS
The School Psychology Ed.S. program is based upon standards set forth by Nevada Department
of Education (NDOE) and is a nationally approved program by the National Association of
School Psychologists (NASP Approved Program). Students pursuing school psychology studies
meet credential standards by completing at least 66 semester hours beyond the bachelor’s degree
of required and elective graduate-level course work including 1,200 hours of supervised
internship. Completion of this program of graduate study enables the student to apply for state
licensure as a school psychologist in Nevada and the opportunity to gain national certification as
a Nationally Certified School Psychologist (NCSP).
Goals, Objectives, and Competency Domains
In all areas of preparation, the program assures that students are prepared to work in the
complex domain of schools, primarily, and other child or student oriented settings. The program
subscribes to the principle of “best practices”, i.e., providing our students with evidence based,
socially valid competencies. The UNLV school psychology program has adopted the NASP
Domains for Training and Practice as can be seen in the objectives of individual courses,
practicum, and internship. Therefore, students must demonstrate knowledge and competence in
an array of areas including the following Domains as indicated by the Standards for Graduate
Preparation of School Psychologists (NASP, 2010):
2.1 Data-Based Decision-Making and Accountability: School psychologists have knowledge
of varied methods of assessment and data collection methods for identifying strengths and
needs, developing effective services and programs, and measuring progress and outcomes. As
part of a systematic and comprehensive process of effective decision-making and problem
solving that permeates all aspects of service delivery, school psychologists demonstrate skills to
use psychological and educational assessment, data collection strategies, and technology
resources and apply results to design, implement, and evaluate response to services and
programs.
2.2 Consultation and Collaboration: School psychologists have knowledge of varied methods
of consultation, collaboration, and communication applicable to individuals, families, groups,
and systems and used to promote effective implementation of services. As part of a systematic
and comprehensive process of effective decision-making and problem solving that permeates all
aspects of service delivery, school psychologists demonstrate skills to consult, collaborate, and
communicate with others during design, implementation, and evaluation of services and
programs.
2.3 Interventions and Instructional Support to Develop Academic Skills: School
psychologists have knowledge of biological, cultural, and social influences on academic skills;
human learning, cognitive, and developmental processes; and evidence based curriculum and
instructional strategies. School psychologists, in collaboration with others, demonstrate skills to
use assessment and data-collection methods and to implement and evaluate services that
support cognitive and academic skills.
2.4 Interventions and Mental Health Services to Develop Social and Life Skills: School
psychologists have knowledge of biological, cultural, developmental, and social influences on
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behavior and mental health; behavioral and emotional impacts on learning and life skills; and
evidence-based strategies to promote social–emotional functioning and mental health. School
psychologists, in collaboration with others, demonstrate skills to use assessment and datacollection methods and to implement and evaluate services that support socialization, learning,
and mental health.
2.5 School-Wide Practices to Promote Learning: School psychologists have knowledge of
school and systems structure, organization, and theory; general and special education;
technology resources; and evidence-based school practices that promote academic outcomes,
learning, social development, and mental health. School psychologists, in collaboration with
others, demonstrate skills to develop and implement practices and strategies to create and
maintain effective and supportive learning environments for children and others.
2.6 Preventive and Responsive Services: School psychologists have knowledge of principles
and research related to resilience and risk factors in learning and mental health, services in
schools and communities to support multi-tiered prevention, and evidence-based strategies for
effective crisis response. School psychologists, in collaboration with others, demonstrate skills
to promote services that enhance learning, mental health, safety, and physical well-being
through protective and adaptive factors and to implement effective crisis preparation, response,
and recovery.
2.7 Family–School Collaboration Services: School psychologists have knowledge of principles
and research related to family systems, strengths, needs, and culture; evidence-based strategies
to support family influences on children’s learning, socialization, and mental health; and
methods to develop collaboration between families and schools. School psychologists, in
collaboration with others, demonstrate skills to design, implement, and evaluate services that
respond to culture and context and facilitate family and school partnership/interactions with
community agencies for enhancement of academic and social-behavioral outcomes for children.
2.8 Diversity in Development and Learning: School psychologists have knowledge of
individual differences, abilities, disabilities, and other diverse characteristics; principles and
research related to diversity factors for children, families, and schools, including factors related
to culture, context, and individual and role differences; and evidence-based strategies to
enhance services and address potential influences related to diversity. School psychologists
demonstrate skills to provide professional services that promote effective functioning for
individuals, families, and schools with diverse characteristics, cultures, and backgrounds and
across multiple contexts, with recognition that an understanding and respect for diversity in
development and learning and advocacy for social justice are foundations of all aspects of
service delivery.
2.9 Research and Program Evaluation: School psychologists have knowledge of research
design, statistics, measurement, varied data collection and analysis techniques, and program
evaluation methods sufficient for understanding research and interpreting data in applied
settings. School psychologists demonstrate skills to evaluate and apply research as a foundation
for service delivery and, in collaboration with others, use various techniques and technology
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resources for data collection, measurement, analysis, and program evaluation to support
effective practices at the individual, group, and/or systems levels.
2.10 Legal, Ethical, and Professional Practice: School psychologists have knowledge of the
history and foundations of school psychology; multiple service models and methods; ethical,
legal, and professional standards; and other factors related to professional identity and effective
practice as school psychologists. School psychologists demonstrate skills to provide services
consistent with ethical, legal, and professional standards; engage in responsive ethical and
professional decision-making; collaborate with other professionals; and apply professional
work characteristics needed for effective practice as school psychologists, including respect for
human diversity and social justice, communication skills, effective interpersonal skills,
responsibility, adaptability, initiative, dependability, and technology skills.
Ed.S. Curriculum
All students must adhere to the curriculum requirements. By complying with the program
curriculum requirements, students are assured to graduate in a timely manner and eligibility for
licensing as a professional school psychologist. Most importantly, the clients that will be served
by our UNLV graduates can be assured that the graduates have the knowledge, skills and
competencies to provide an array of effective services.
Program of Study
Upon admittance to the School Psychology Program, students are assigned an advisor. A
program of study containing all required courses is developed with the advisor during the first
semester. The Ed.S. degree program of study credits are accumulated by taking the required
courses including didactic courses, seminars, practicum, and internship.
Students who enter the program with a prior graduate degree or graduate credits may apply up to
15 credits of course work towards the school psychology degree. See the Academic Policies
section of the Graduate Catalog for more information. Courses that have been taken previously
must be directly equivalent to UNLV prescribed courses and must be shown as such through
syllabus and course descriptions. The program faculty are responsible for approving course
substitutions. A student may begin the process by meeting with their advisor.

Required Course Sequence and Explanation
School psychology courses are offered in a sequence with several courses being prerequisite to
later courses, major practicum, and internship. As examples, the role and function course is
scheduled during the first semester of study and provides a preliminary foundation of knowledge
of the profession as well as entry-level school based experience. Some of the assessment courses
such as the cognitive assessment course that includes field-based practice are required before the
major practicum. Students must successfully complete all first-year course work (Year 1 in
Table 1) and be in good program standing to progress to practicum.
The comprehensive practicum is completed during the second year and requires students to work
under supervision in local schools and at The PRACTICE (e.g., the Partnership for Research,

8

Assessment, Counseling, Therapy, and Innovative Clinical Education), a UNLV community
mental health training clinic. In addition, during the second year, students must complete a onesemester child advocacy practicum in the Thomas & Mack Legal Clinic in coordination with the
William S. Boyd School of Law.
Students must successfully complete all required practicum experiences and be in good academic
standing before beginning the school psychology internship.
To graduate, the national Praxis II School Psychology exam must be passed satisfactorily anytime
after the second year of course work has been completed.
Lastly, a full time, two-semester internship consisting of at least 1200 hours is required. At least
half of the internship must be in a school setting. The internship is undertaken during the 3rd year
of studies when a student is matriculating full time.

CED 727
EPP 765
EPP 710a
EPY 786
EPP 761

715a

EPP
EPY 786a
EPP 763a
EPP 735
EPP 764
EPP 760c

ESP 701
EPP 730
EPP 770

Table 1. Sample Plan of Study
Courses and Sequence
YEAR 1
FALL SEMESTER, YEAR 1
Counseling Process and Procedures
Families and Family Engagement from a School Psych Perspective
Assessment of Intelligence by School Psychologists
Applied Assessment in EPY:
Introductory Practicum
Role & Function of the School Psychologist in a Global Society
TOTAL SEMESTER HOURS

SPRING SEMESTER, YEAR 1
Behavioral & Personality Assessment & Interventions
Applied Assessment in EPY: Introductory Practicum
Psychoeducational Academic/Diagnostic Assessment - achievement
EBIs to Promote Mental Health
School Psychology Seminar: Advanced Ethical Decision Making
Cultural Ecological Model in School Psychology
TOTAL SEMESTER HOURS

SUMMER SEMESTER, FOLLOWING YEAR 1
Introduction to Special Education
Consultation Theory & Skills
Systems Change, Leadership, & Advocacy in Schools
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3 cr.
3 cr.
3 cr.
1 cr.
3 cr.
13 cr.

3 cr.
1 cr.
3 cr.
3 cr.
1 cr.
3 cr.
14 cr.

3 cr.
3 cr.
3 cr.

TOTAL SEMESTER HOURS 9 cr.

YEAR 2
FALL SEMESTER, YEAR 2
Methods of Research
EPY 702
EPP 745 (or
elective)
EPP 762
ESP 733

3 cr.
3 cr.

Legal Clinic on Law, Ethics, & Advocacy

School Psychology Intermediate Practicum
3 cr.
Management/Modification Special Needs
3 cr.
TOTAL SEMESTER HOURS 12 cr.

SPRING SEMESTER, YEAR 2
ELECTIVE
(or EPP 745)
EPP 762
EPY 712
EPY 711

Elective (e.g., research, neuropsychology) or Legal Clinic on Law,
Ethics, & Advocacy, if not taken in Fall of Year 2)
School Psychology: Intermediate Practicum
Foundations of Learning & Cognition
Human Growth & Development
TOTAL SEMESTER HOURS

3 cr.
3 cr.
3 cr.
3 cr.
12 cr.

SUMMER SEMESTER, FOLLOWIN SUMMER SEMESTER, FOLLOWING YEAR 2G YEAR 2
Finish summer courses and elective. Study for Praxis exam
Take Praxis II School Psychology Exam end of summer before internship (or during fall
semester of internship)b

EPP 769

YEAR 3
FALL SEMESTER, YEAR 3
School Psychology Internship 1

EPP 769

SPRING SEMESTER, YEAR 3
School Psychology Internship 2

10

3 cr.

3 cr.

TOTAL PROGRAM HOURS 66 cr.
a.

b.
c.

must earn a grade of B or above in these courses (note: students must earn a B- or higher
in all courses counting towards the degree in school psychology)
Praxis II School Psychology exam required prior to degree completion.
EPY 788 (Legal Clinic) is only required for 1 semester. Choose an elective for the other
semester from the following list (must be approved by your advisor):
1. Neuropsychology and preschool course
2. Any course in Educational Psychology (students interested in doctoral
studies should take an additional research course)
3. Any course in the Special Education program (ESP)
4. Any course in the Counseling program (CED)
5. Any course in the Educational Policy and Leadership program

School psychology faculty must approve all course substitutions prior to enrollment.
FIELD EXPERIENCES, PRACTICA, AND INTERNSHIP
Field experiences are vital components in the preparation of UNLV school psychology students.
These field-based training components are found in individual courses, formal practicum that
occurs in labs, clinics, schools, and the internship. It is in these situations that our students learn
and refine their applied skills and knowledge. It is in applied settings with children and school
personnel that our students are supervised and assessed to ascertain their performance
competencies.
Throughout the program of study and beginning in their first semester, students take courses that
include practicum experiences. For example, an introductory school psychology practicum is
required in the Role and Function of the School Psychologist course, a first semester
requirement. Interviewing, shadowing, and observing a school psychologist in a public school is
required for this course. Additionally, students must observe regular and special education
settings. Several courses combine assessment and intervention, as well as practical and field
components of varying degrees as indicated in respective syllabi. For example, the behavior
management course requires knowledge of ABA principles and practices and an applied case
study including a functional behavior analysis. Additional examples with applied emphasis are
the counseling and intervention courses.
Comprehensive Practicum
Students are required to complete a comprehensive school psychology practicum with an
associated seminar as part of the Year 2 coursework listed in Table 1. These take place in local
schools, and the PRACTICE. The content of this practicum is extensive, covering the NASP
Competency Domains. The work is intensive requiring between 15 - 20 hours of supervised
professional practice each week (a minimum of 400 hrs total are required for the year) and
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must be completed during concurrent fall and spring semesters. The course, EPP 762 (School
Psychology Intermediate Practicum), is required each semester.
Prerequisites for practicum include the satisfactory completion of all first-year course work
(Year 1 in Table 1), signing up and attending the Practicum Orientation in spring of the first
year, and approval by program faculty through the annual review process. Students who attend
part time typically take two years to complete the first-year course work and take practicum in
the third year.
Child Advocacy Practicum
The child advocacy practicum is a one-semester practicum that occurs concurrently with the
Comprehensive Practicum. Students work as part of a multidisciplinary team within Thomas &
Mack Legal Clinic under supervision of school psychology program and Thomas & Mack Legal
Clinic faculty. Enrollment in EPP 745 (Legal Clinic on Law, Ethics, and Advocacy) is required
during the semester in which the practicum is completed.
Availability for Practicum Activities
Practicum is a critical component of professional preparation. In order to ensure that students
have access to an appropriate breadth of training opportunities and supervision during practicum,
activities must often be scheduled during regular business hours. Students are required to be
available for practicum activities and supervision as scheduled by their field supervisors and
course instructors. Students who demonstrate a pattern of non-participation in scheduled
activities due to conflicts with outside commitments may be considered for academic probation.
Internship
The UNLV school psychology program complies with the NASP requirements for internship.
The required internship is full-time, every day for two semesters in a school setting. A minimum
of 1200 hours of internship must be documented over the two semester academic year.
Internship in a non-school setting but psychological in practice may be allowed with permission,
however for no more than half of the total internship. This option is possible in principle but has
not been undertaken in the UNLV program. During the internship, the student is supervised by a
certified or licensed school psychologist assigned by the school district, and at least two hours of
direct supervision is given each week. All required NASP competencies are assessed and
evaluated for attainment during the year of internship. Enrollment in EPP 769 (School
Psychology Internship) is required during each semester in which the internship is completed.
During the internship year, class meetings with the university supervisor are required over the
first semester and less frequently during the second semester. During the class, the interns learn
from CCSD Psychological Services coordinators. They also are expected to share new evaluation
instruments, new procedures, new knowledge, their experiences, and any difficulties they have
experienced. In our internship, school district personnel as well as the university instructor
provide course lectures. Internship activities are recorded by students in their narrative daily logs
and in the activities checklist. Two formal evaluations of the intern are made each semester by
the university supervisor and the site supervisor.
Evaluation
The university supervisor makes approximately two evaluative visits to the intern’s site
throughout the internship placement. The interns are evaluated via the two formal
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accomplishment and professional skills scales. The student evaluations are used to judge student
progress and plan goals throughout the year. The site supervisor commonly evaluates the student
continually and is required to provide at least 2 hours of direct supervision each week which is
always a minimal time amount in reality.
Students & Graduates
UNLV is an urban university in a large metropolitan area and, therefore, most of our graduates
begin their careers in Las Vegas and Clark County School District, the 5th largest school district
in the U.S. However, some students have completed internships and taken professional positions
in many other states such as Alaska, California, Washington, Oregon, Utah, Colorado, Nebraska,
Iowa, Arizona, Florida, and Maryland. Some of our students have gone on to enroll in and
successfully complete doctoral degree programs.
Student Progress Evaluation & Monitoring Tool
Students are evaluated systematically at regular intervals throughout their program. We believe
that student evaluation begins with our admittance process and extends through the internship
were comprehensive, frequent assessments by supervising psychologists are made. Performance
evaluations are done during field placements. The UNLV program assesses students to see if
they have attained the required knowledge base and practice competencies. Five assessments are
undertaken in this endeavor:
Program Assessments
Assessment 1). National (or state) Examination of Content Knowledge.
UNLV students are required to take the Praxis Examination before starting internship year. It
can be retaken during internship if needed, but is required before completion of the Ed.S.
program.
Assessment 2). Practicum Evaluations of Skills and Knowledge.
Assessment in practicum that demonstrates students can effectively plan the professional
responsibilities required of a school psychologist.
Assessment 3). Intern Evaluation by Site Supervisor.
All interns are formally and comprehensively evaluated by the site psychologist at
least twice each semester regarding their competence.
Assessment 4). Intern Evaluation by University Supervisor.
Interns are evaluated on site by the university intern instructor in regard
to their accomplishment of required professional activities. Students must
also develop a portfolio of required artifacts, and this folio is evaluated by
university faculty regarding attainment of the program and NASP required
competencies.
Assessment 5). Assessment of Impact on Student Learning Environments.
Interns must complete two case studies. One case must be of a learning/academic
outcome and the other must be a behavior case outcome.
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PROCEDURES & TIMING: ASSESSING STUDENT PERFORMANCE
Required Gates
1) Students show they have aptitude for the UNLV school psychology program through
required high undergraduate GPA, required acceptable GRE scores, and positive
references.
2) Students must be academically successful in all required courses and retake any course
with a grade of below B- before they enroll in internship.
3) Practicum completion is a major accomplishment and gate. Practicum is closely
monitored, supervised and evaluated. For example, individual supervisory meetings are
held with students in the practicum upon completion of each client session or case review
in order for the supervisor to provide professional feedback to the student. Success in
practicum and other required courses during year two in necessary before advancement to
Internship in year three.
4) Interns are evaluated continually during their full academic year of internship and must be
successful in order to graduate and therefore to gain institutional recommendation for the
license. UNLV requires that the site psychologist supervisor provides a minimum of two
hours of supervision each week. In reality the amount of supervision and feedback is
much more. Each intern is evaluated individually via the structured Internship
Accomplishment Form and Intern Evaluation Form twice each semester. Grades are
based on student accomplishment and derived from consultation between the LEA site
supervisor and UNLV supervisor. If a student does not complete all the required
internship activities acceptably, then it is possible for the intern to continue the internship
if such is the decision of the program faculty and site school.
5) Students must pass a Graduate College-required culminating examination at the
completion of their degree studies in order to graduate. The School Psychologist Praxis
examination fulfills this requirement and students must take this exam during internship.
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PH.D. PROGRAM & REQUIREMENTS
The Ph.D. - Educational Psychology, School Psychology track prepares graduates to be Health
Service Psychologists (HSP) in the specialty of school psychology. As health service
psychologists, graduates are prepared for careers in research, higher education, and independent
practice. A primary focus is extending the knowledge base of the profession through scholarly
inquiry, and students are expected to generate new knowledge for the psychology profession with
particular attention to mental health service in school-based practice.
The track is rooted in a Cultural Ecological framework of psychology and the scientistpractitioner model of training. The Cultural Ecological framework emphasizes the diversity of our
global society and the multiple layers of interactions that must be in view to serve all children
ethically. As such, the program is responsive to the diverse needs of the Las Vegas and Southern
Nevada community. The scientist-practitioner model emphasizes the interplay between
psychological science/research and real world practice each informing the other to produce
relevant research and evidence-based practice. Training is developmental and rigorous adhering to
training standards espoused by the Nevada Board of Psychological Examiners (NBPE) and the
American Psychological Association (APA).
Doctoral study in the School Psychology track is based on a mentoring model with the
expectation that much of the learning will occur in activities outside the classroom. Early in the
program, students link with one or more faculty members on research teams for disciplinerelated studies. Students are expected to produce publishable work by the end of the second
year of their programs and to prepare dissertations that extend the knowledge base in school
psychology.
Administratively housed in the Department of Educational Psychology & Higher Education,
School Psychology at UNLV is integrated with a nationally ranked program in educational
psychology. Along with advanced school psychology coursework, our students take required
courses with nationally recognized scholars in research, statistics, learning, and development.
Specialization in school psychology at the doctoral level is one of several tracks available in
the Ph.D. In Educational Psychology at UNLV. All tracks complete a common core of
coursework in learning and development, research methods and statistics, required courses in
the strand specialization, and elective courses in an emphasis area.
The award of a Ph.D. degree rests on individual demonstration of a high level of competence in
both foundational and specialization content and your individual programs will vary in order to
provide this demonstration. Most programs of study exceed the minimum coursework
requirement, supplemented by individual study.
A minimum of 2/3 of the total credits are required to complete the doctoral degree, not
including transferred and dissertation credits, must be earned at UNLV after admission to the
doctoral degree program. You must also have one year during which there is full-time
residence as a doctoral student admitted to the program. You can meet this requirement with
two consecutive semesters in which you enroll in a minimum of 9 credits each semester or by a
consecutive sequence of fall-spring-summer during which enroll in a minimum of 6 credits
each semester during the academic year and 6 credits during the summer.
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There are four major review points in the program:
1) Each student must satisfy a scholarly paper requirement by the time he or she has
completed 36 credits (Review I).
2) Each student must take the preliminary examination (Review II) in the last semester of
coursework outlined in his/her program of study.
3) After successfully completing Review I and Review II, students can then submit
a dissertation prospectus to their doctoral committee.
4) The final review point is the defense of the doctoral dissertation.
The dissertation may be completed during or after the School Psychology Specialization track
student is doing the 1800-hour doctoral internship. Details about the internship requirement are
in the Clinical Experience section of this handbook.
COURSE REQUIREMENTS
The Ph.D. program was developed to correspond to the (a) Nevada Administrative Code for
School Psychologist endorsement (NAC 391. 316); (b) National Association of School
Psychologists (NASP) Domains of School Psychology Graduate Education and Practice (2010);
and, (c) the American Psychological Association’s (APA) Standards of Accreditation for Health
Service Psychology (SOA; 2017) Implementing Regulation (IR) for Domain Specific Knowledge
(DSK; IR C-7D) and Profession Wide Competencies (PSW; IR C-8D). The specific DSKs and
PSKs are listed below.
DSKs:
1.
2.
3.
4.
5.
6.
7.
8.
9.

History and systems of psychology
Affective Aspects of Behavior
Biological Aspects of Behavior
Cognitive Aspects of Behavior
Developmental Aspects of Behavior
Social Aspects of Behavior
Research Methods
Statistical Analysis
Psychometrics

PSKs:
1. Research
a. Demonstrate the substantially independent ability to formulate research or other
scholarly activities (e.g., critical literature reviews, dissertation, efficacy studies,
clinical case studies, theoretical papers, program evaluation projects, program

16

development projects) that are of sufficient quality and rigor to have the potential
to contribute to the scientific, psychological, or professional knowledge base.
b. Conduct research or other scholarly activities.
c. Critically evaluate and disseminate research or other scholarly activity via
professional publication and presentation at the local (including the host
institution), regional, or national level.
2. Ethical and legal standards
a. Be knowledgeable of and act in accordance with each of the following:
i. The current version of the APA Ethical Principles of Psychologists and
Code of Conduct;
ii. Relevant laws, regulations, rules, and policies governing health service
psychology at the organizational, local, state, regional, and federal levels;
and
iii. Relevant professional standards and guidelines.
b. Recognize ethical dilemmas as they arise, and apply ethical decision-making
processes in order to resolve the dilemmas.
c. Conduct self in an ethical manner in all professional activities.

3. Individual and cultural diversity
a. An understanding of how their own personal/cultural history, attitudes, and biases
may affect how they understand and interact with people different from
themselves.
b. Knowledge of the current theoretical and empirical knowledge base as it relates to
addressing diversity in all professional activities including research, training,
supervision/consultation, and service.
c. The ability to integrate awareness and knowledge of individual and cultural
differences in the conduct of professional roles (e.g., research, services, and other
professional activities). This includes the ability apply a framework for working
effectively with areas of individual and cultural diversity not previously
encountered over the course of their careers. Also included is the ability to work
effectively with individuals whose group membership, demographic
characteristics, or worldviews create conflict with their own.
d. Demonstrate the requisite knowledge base, ability to articulate an approach to
working effectively with diverse individuals and groups, and apply this approach
effectively in their professional work.
4. Professional values, attitudes, and behaviors
a. Behave in ways that reflect the values and attitudes of psychology, including
integrity, deportment, professional identity, accountability, lifelong learning, and
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concern for the welfare of others
b. Engage in self-reflection regarding one’s personal and professional functioning;
engage in activities to maintain and improve performance, well-being, and
professional effectiveness.
c. Actively seek and demonstrate openness and responsiveness to feedback and
supervision.
i. Respond professionally in increasingly complex situations with a greater
degree of independence as they progress across levels of training.
5. Communications and interpersonal skills
a. Develop and maintain effective relationships with a wide range of individuals,
including colleagues, communities, organizations, supervisors, supervisees, and
those receiving professional services.
b. Produce and comprehend oral, nonverbal, and written communications that are
informative and well-integrated; demonstrate a thorough grasp of professional
language and concepts.
c. Demonstrate effective interpersonal skills and the ability to manage difficult
communication well.
6. Assessment
a. Demonstrate current knowledge of diagnostic classification systems, functional
and dysfunctional behaviors, including consideration of client strengths and
psychopathology.
b. Demonstrate understanding of human behavior within its context (e.g., family,
social, societal and cultural).
c. Demonstrate the ability to apply the knowledge of functional and dysfunctional
behaviors including context to the assessment and/or diagnostic process.
d. Select and apply assessment methods that draw from the best available empirical
literature and that reflect the science of measurement and psychometrics; collect
relevant data using multiple sources and methods appropriate to the identified
goals and questions of the assessment as well as relevant diversity characteristics
of the service recipient.
e. Interpret assessment results, following current research and professional standards
and guidelines, to inform case conceptualization, classification, and
recommendations, while guarding against decision-making biases, distinguishing
the aspects of assessment that are subjective from those that are objective.
f. Communicate orally and in written documents the findings and implications of
the assessment in an accurate and effective manner sensitive to a range of
audiences.
7. Intervention
a. Establish and maintain effective relationships with the recipients of psychological
services.
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b. Develop evidence-based intervention plans specific to the service delivery goals.
c. Implement interventions informed by the current scientific literature, assessment
findings, diversity characteristics, and contextual variables.
d. Demonstrate the ability to apply the relevant research literature to clinical
decision making.
e. Modify and adapt evidence-based approaches effectively when a clear evidencebase is lacking.
i. Evaluate intervention effectiveness, and adapt intervention goals and
methods consistent with ongoing evaluation.
8. Supervision
a. Demonstrate knowledge of supervision models and practices.
9. Consultation and interprofessional/interdisciplinary skills
a. Demonstrate knowledge and respect for the roles and perspectives of other
professions.
b. Demonstrates knowledge of consultation models and practices
Leveling Courses
Leveling courses are required for students who have not completed coursework that is
commensurate with a specialist-level of training in school psychology (i.e., three years of training)
within a Cultural Ecological model of practice. This includes students who have matriculated into
the program with a bachelors, master’s degree in another discipline, or earned an Ed.S. from
another training program in school psychology. Typically, the leveling course work includes all
the Ed.S. coursework except for the internship and lengthens the Ph.D. program by two years. Still
the final requirements are individualized to the student’s needs and approved by the program
faculty and program coordinator. While these courses are not counted toward the minimum credits
requirement for the Ph.D. in Educational Psychology, they are required courses for the School
Psychology Specialization.
Major Coursework
See the Graduate Catalog for required coursework.
Substitutions for required courses request prior approval from the school psychology
doctoral program coordinator and the chair of the student's doctoral committee.
Required Emphasis Area- 12 credit minimum
Courses for the emphasis area are selected with consultation and approval of the doctoral
committee. Students often use the summer term for completion of these courses.
Ultimately, the dissertation committee has the final approval for these courses. Guidance
from the initial advisor is crucial if emphasis area courses are completed before the
dissertation committee is formed.
Examples of possible emphasis areas include:
 Research and evaluation
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Counseling & psychotherapy
Neuropsychology
Learning disabilities
Technology in assessment and consultation

Suggested Course Sequencing
Course sequencing in doctoral studies will be contingent on several factors, including your
specific area of emphasis, whether you are attending full-time or part-time, and course
availability. Remember that completion of a doctoral program is much more than just picking
and choosing from required courses. Your advisor will work with you each semester to ensure
that you are pursuing an appropriate enrollment pattern for timely completion of your program.
Course sequencing will also be contingent on your admission entry point (UNLV M.S. degree
in Educational Psychology, master's degree in related field, or completion of Ed.S.
coursework).
It is NEVER a good idea to “self-advise” when choosing your courses. Instead, work with your
initial advisor and then your doctoral advisory committee chair as you plan your schedule each
semester.
Doctoral study in the school psychology specialization track is based on a mentoring model,
and consultation with your advisor is crucial before selecting courses for any semester. The
sequencing information that follows is not prescriptive and is included only as a general
guideline for course planning.
As you move through the program, your advisor will often suggest the addition of
individual study and research courses to encourage your linking with program faculty for
guidance on planning and conducting research studies.
Entry Point Following Completion of Specialist Coursework in School Psychology
Several of the courses (e.g. EPP 760- 3 credits, EPP 764- two 1 credit seminars, EPP 767-3
credits) required for the doctoral specialization track in school psychology are also required
for the Ed.S. degree in School Psychology. University regulations preclude counting credits
toward meeting more than one degree. These courses, if completed for the Ed.S. degree, are
not repeated at the doctoral level; elective substitutes will be selected in consultation with the
advisor.
Table 5: SUGGESTED SEQUENCE IF ENTRY POINT follows completion of
UNLV M.S. Degree in Educational Psychology

EPY 701
EPY 723
EPP 762*
EPP 765

Year 1: Fall Semester
Proseminar (doctoral)
Human Measurement I
School Psych Practicum
Adv. Assessment Seminar: Technology
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1 cr.
3 cr.
3 cr.
2 cr. (odd numbered years)

EPP 765

or
Adv. Assessment Seminar: Clinic Research

2 cr. (even numbered
years)

Year 1: Spring Semester
EPP 762*

School Psych Practicum

3 cr.

School-Based Neuropsych Assessment
Inferential Statistics/Experiment Design
Year 1: Summer Semester
Ethics & Professional Issues
Psychoeducational Issues: Diversity
Year 2: Fall Semester
Theory & Philosophy of Ed. Psych
School Psych Seminar
Adv. Assessment Seminar: Technology
or
Adv. Assessment Seminar: Clinic Research
Social Psychology
or
Advanced Test Analysis in School Psych
Year 2: Spring Semester

3 cr.
3 cr.

EPY 730

Advanced Research Methods

3 cr.

EPY 767
EPY 718

Human Learning & Cognition
Qualitative Research Methodologies
Year 2: Summer Semester
Individual Study: School Psych. Theorists
Emphasis Area Course
Year 3: Fall Semester
Psychopathology
Social Psychology
or
Advanced Test Analysis in School Psych.
Teaching Practicum
or
Advanced Doctoral Practicum

3 cr.
3 cr.

EPP 767
EPY 722
PSY 755
EPP 760
EPY 757
EPP 764
EPP 765
or
EPP 765
PSY 704
or
EPP 750

EPY 780

PSY 734
PSY 704
or
EPP 750
EPY 784
or
EPY 793
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3 cr.
3 cr.
3 cr.
1 cr.
3 cr.
-3 cr.
3 cr.
-3cr.

3 cr.
3 cr.
3 cr.
3 cr.
-3 cr.
3 cr.
-3 cr.

Year 3: Spring Semester
EPP 764

School Psych Seminar

Three x 1 cr.

EPY 777
EPY 784
or
EPY 793

Cognitive Development
Teaching Practicum
or
Advanced Doctoral Practicum
Emphasis Area Course
Year 3: Summer Semester
Emphasis Area Course
Year 4: Fall Semester
Doctoral Internship
Doctoral Dissertation
Year 4: Spring Semester
Doctoral Internship
Doctoral Dissertation

3 cr.
3 cr.
-3 cr.
3 cr.

PSY 755
EPY 794
EPY 799
EPY 794
EPY 799

3 cr.
3 cr.
6 cr.
3 cr.
6 cr.

* Leveling course; credits do not count toward minimum credits required for Ph.D.
Table 6: SUGGESTED SEQUQNCE IF ENTRY POINT follows completion of
a Bachelor’s degree

EPY 701
EPP 710
EPY 786
EPY 711
EPP 761
EPY 702
EPP 715
EPY 786
EPY 721
EPP 735
EPP 764
EPP 763
EPY 727
EPY 712
ESP 701

Year 1: Fall Semester
Proseminar (doctoral)
Assessment of Intelligence by School Psych.
Applied Assessment in Educational & School
Psychology
Human Growth & Development
Role & Function of the School Psych.
Methods of Research
Year 1: Spring Semester
Projective, Personality, & Behavioral
Assessment by School Psychologists
Applied Systems in EPY
Descriptive and Inferential Statistics: An
Introduction
Evidence based interventions
School Psychology Seminar: Ethics
Psychoeducational Academic/Diagnostic
Assessment
Year 1: Summer Semester
Counseling Process and Procedures
Foundations of Learning & Cognition
Introduction to Special Education
Year 2: Fall Semester
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1 cr.
3 cr.
1 cr.
3 cr.
3 cr.
3 cr.

1 cr.
3 cr.
3 cr.
1 cr.
3 cr.
3 cr.
3 cr.
3 cr.

EPP 750
EPP 760
EPP 764
EPP 762
EPY 788 a
EPP 767
ESP 733
EPP 762
EPY 788 a
EPP 764
EPY 701
EPY 723
EPP 762*
EPP 765
or
EPP 765
EPP 762*
EPP 767
EPY 722
PSY 755
EPP 760
EPY 757
EPP 764
EPP 765
or
EPP 765
PSY 704
or
EPP 750
EPY 730
EPY 767
EPY 718
EPY 780

PSY 734
PSY 704

Advanced Test Analysis in School Psychology
Psychoeducational Issues of Diverse Learners
School Psychology Seminar: Research Issues
School Psychology Interventions with Practicum
Seminar in Educational Psychology: Legal Clinic
Year 2: Spring Semester
School-Based Neuropsychological Assessment
Management/Modification Special Needs
School Psychology Interventions with Practicum
Seminar in Educational Psychology: Legal Clinic
School Psychology Seminar: Mental Health
Year 3: Fall Semester
Proseminar (doctoral)
Human Measurement I
School Psych Practicum
Adv. Assessment Seminar: Technology
or
Adv. Assessment Seminar: Clinic Research
Year 3: Spring Semester
School Psych Practicum
School-Based Neuropsych Assessment
Inferential Statistics/Experiment Design
Year 3: Summer Semester
Ethics & Professional Issues
Psychoeducational Issues: Diversity
Year 4: Fall Semester
Theory & Philosophy of Ed. Psych
School Psych Seminar
Adv. Assessment Seminar: Technology
or
Adv. Assessment Seminar: Clinic Research
Social Psychology
or
Advanced Test Analysis in School Psych
Year 4: Spring Semester
Advanced Research Methods
Human Learning & Cognition
Qualitative Research Methodologies
Year 4: Summer Semester
Individual Study: School Psych. Theorists
Emphasis Area Course
Year 5: Fall Semester
Psychopathology
Social Psychology
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3 cr.
3 cr.
1 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
1 cr.
1 cr.
3 cr.
3 cr.
2 cr.
2 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
1 cr.
3 cr.
-3 cr.
3 cr.
-3cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.
3 cr.

or
EPP 750
EPY 784
or
EPY 793
EPP 764
EPY 777
EPY 784
or
EPY 793

PSY 755
EPY 794
EPY 799
EPY 794
EPY 799
a.

or
Advanced Test Analysis in School Psych.
Teaching Practicum
or
Advanced Doctoral Practicum
Year 5: Spring Semester
School Psych Seminar
Cognitive Development
Teaching Practicum
or
Advanced Doctoral Practicum
Emphasis Area Course
Year 5: Summer Semester
Emphasis Area Course
Year 6: Fall Semester
Doctoral Internship
Doctoral Dissertation
Year 6: Spring Semester
Doctoral Internship
Doctoral Dissertation

-3 cr.
3 cr.
-3 cr.
3 x 1 cr.
3 cr.
3 cr.
-3 cr.
3 cr.
3 cr.
3 cr.
6 cr.
3 cr.
6 cr.

EPY 788 can be taken during either fall or Spring Semester

Sequencing the Learning Core Courses
If you enter doctoral studies after completion of the Ed.S. In School Psychology, you are
expected to complete EPY 757 Theory and Philosophy of Educational Psychology during the
first fall term. The one-credit independent study course to supplement EPY 757 is typically
completed during the spring or summer that immediately follows. In the first semester you will
also enroll in the doctoral section of Proseminar (1 credit)
In the spring term of Year One, you should plan to take either EPY 767 Human Learning and
Cognition or EPY 777 Cognitive Development in the spring term with the other completed
during the spring of Year Two.
Sequencing the Research Core Courses
In your Year One fall semester, EPY 722 Inferential Statistics is highly recommended (it's a
prerequisite for some other research courses.). In your Year One spring semester, EPY 730
Advanced Research Methods is recommended.
EPP 750 Advanced Test Analysis is offered in the fall term in even-numbered years and
should be completed early in the program.
Sequencing the School Psychology Specialization Courses
The 24 credits required in the school psychology specialization track may be taken in any order
with the exception of the Teaching Practicum and Advanced Doctoral Practicum courses which
are taken after the first year and require prior approval from the doctoral program coordinator.
Remember that several of the courses are only offered on alternate years and plan accordingly.
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EVENTS TIME LINE
When you begin your doctoral studies, one member of the program faculty will be assigned as
your initial advisor. The responsibilities of the initial advisor are to assist you in course
selection at the beginning of the program and to guide you through completion of the first
benchmark in the doctoral program, the Review I Publication Requirement. The initial advisor
serves as your guide, but, as an advanced graduate student, it is ultimately your responsibility
to ensure that requirements are met and forms are submitted in a timely fashion.
When the Publication Requirement has been satisfied, you then select a chair for your
dissertation committee, and, with assistance from the committee chair, select the additional
members of your doctoral advisory committee. Your doctoral committee will guide you the
rest of the way through your program, including approval of your program of study.
At the end of each year, you are required to prepare and submit an annual report indicating
your progress through the program. The form is in the Appendices of this document and our
website.
Example Time Line
The following is a typical timeline for students entering doctoral studies who have completed a
master’s or specialist degree. Students entering with a bachelor’s degree will follow an extended
timeline, reflecting the additional course requirements outlined in Section IV of this document
(see Table 2)
Year One
Work with faculty member assigned as your initial advisor for course selection; establish links
with all program faculty to begin exploration of possible dissertation topic and emphasis area.
The Graduate College 'Degree Plan Requirements Form' in the Grad Rebel Gateway
system must be filed prior to completing 15 credits toward your degree. This is a new
form with only generic requirements and is not your program of study.
APA program accreditation requires that during your program there must be at least one
year during which you are in “full-time residence (or the equivalent thereof)” as a
doctoral student admitted to the program. You can meet this requirement with two
consecutive semesters in which you enroll in a minimum of 9 credits each semester or by
a consecutive sequence of fall-spring-summer during which you enroll in a minimum of 6
credits each semester during the academic year and 6 credits during the summer.
Year Two
Review-One Benchmark
Your Review-One benchmark, 'scholarly product', is required no later than the term in which
you have accumulated 36 credits toward your doctoral degree, excluding courses outlined in
Section IV, Tables 1 and 2. You must be primarily responsible for carrying out and reporting
a study under the supervision of a program faculty member, often but not necessarily your
initial program advisor. The requirement may be fulfilled in one of two ways. The study may
involve the collection and analysis of some empirical data (for example, a pilot study)
resulting in a scholarly paper that is submitted to either a professional journal or as a proposal
to an annual conference of a national organization. Alternatively, the paper may consist of a
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literature review that is submitted for publication in a peer-reviewed journal or submitted for
presentation at a national conference. Prior to beginning the study or paper, the supervising
faculty member must approve the projects.
When completed, you submit to the doctoral program coordinator: (a) a copy of the paper, (b) a
submission acknowledgment, and (c) a completed Review I form from the supervising faculty
member. While co-authorship of the product is not explicitly forbidden, this product is
intended to allow evaluation of your individual capability for conceptualizing, carrying out an
investigation, and reporting the results. Because of its intent, it is unlikely that two doctoral
students could meet this requirement with the same product. If you believe that a given product
warrants an exception to this general rule, a strong rationale must be provided in writing when
you turn in the product and will be considered by the faculty when the decision is made.
The work for Review-One can be completed any time after you are admitted to the doctoral
program; the product is typically submitted during the second year of your program. The
supervising faculty member is primarily responsible for approval of your submission, but
feedback on your submission will be solicited from all school psychology program area
faculty.
Graduate College Annual Reviews
Each spring term, graduate students are required to complete the Graduate Student Annual
Review survey. This survey will be sent by the Graduate College to the student’s Rebelmail
account. The review covers the prior calendar year and assesses student progress while setting
goals for the year ahead.
Forming Doctoral Advisory Committee and Preparing Program of Study
The doctoral advisory committee will determine your program of study, conduct your
preliminary examination, approve your dissertation prospectus, and then oversee and approve
your dissertation. In the School Psychology specialization track, this committee is formed after
you have successfully passed the Review-One scholarly product benchmark. Thus, contingent
on when that product is approved by the program area faculty, the doctoral advisory committee
may be in place before the end of the second semester of the second year and is expected to be
in place no later than the beginning of the first semester of the third year.
The doctoral committee must also include a Graduate College Representative from a different
department. When you ask someone to serve in this role, however, be prepared to answer
questions about the kind of study you have in mind and to get some respectful declines because
of the amount of work that is required.
Upon successfully completing Review-One, identifying your committee chair, and
identified someone willing to serve as the graduate representative on your doctoral advisory
committee, you then prepare the online form for submission to the Graduate College.
All members of the doctoral committee must approve the program of study. It is expected by the
time that this is prepared that you will have identified the special area of emphasis and its
coursework. The online form for Part-One and Part-Two of the program of study is available at
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the Graduate College website. Part two of the program of study form for the school psychology
specialization is available online at the School Psychology web site.
Year Three
You are eligible to take the preliminary examination during the semester when all coursework
with the exception of internship will be completed. The preliminary exam (sometimes referred to
as the 'comps') is designed by and conducted by the doctoral advisory committee. In general, it
will involve in-depth reading and writing often directly related to your planned dissertation topic,
and is not a test of mastery of previously learned core information. The work for this
examination will provide information that you may later be able to incorporate into your
dissertation prospectus.
After successful completion of the preliminary examination, you prepare and submit your
dissertation prospectus. In general, what you will prepare and defend is the first three chapters of
the dissertation (introduction, review of the literature, and method of inquiry). Successful
defense of the dissertation prospectus moves you to the category of being a doctoral candidate.
Year Four
In Year-four, you complete the one-year doctoral internship, conduct the research for your
dissertation, and prepare the dissertation for defense. A dissertation is an original contribution to
current knowledge in the field and a demonstration of sufficient mastery in the field to pursue
independent research and scholarship.
CLINICAL EXPERIENCE
Intermediate Practicum
Clinical experience for the School Psychology specialization track in the Ph.D. In Educational
Psychology begins with completion of the two-semester intermediate practicum in schools and
The Practice (EPP 762 described earlier in this handbook).
Advanced Doctoral Practicum
Advanced practicum experience is obtained through enrollment for 6 credits in EPY 793Advanced Doctoral Practicum. The work is intensive requiring between 15 - 20 hours of
supervised professional practice each week (a minimum of 400 hrs total are required for the
year) and must be completed during concurrent fall and spring semesters. This course may be
taken repeatedly to gain more clinical experience depending on the student’s professional goals.
Advanced Doctoral Practicum experience is obtained through enrollment for 3-6 credits in EPY
793 Advanced Doctoral Practicum. In this experience, a student is expected to apply and
extend the knowledge, skills and attitudes learned in the program’s didactic coursework.
The form to request approval of an advanced doctoral practicum site is in the Appendices of this
handbook and on the School Psychology website.
The appropriateness of the site will be evaluated on the extent to which it can provide training to
enhance your competencies in key areas including: Professionalism, Reflective Practice/SelfAssessment/Self-Care, Scientific Knowledge and Methods, Relationships, Individual & Cultural
Diversity, Ethical/Legal Standards, Interdisciplinary Systems, Assessment, Intervention,
Consultation, Research/Evaluation, Supervision, Teaching, and Management/Administration.
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Off campus supervision in the doctoral practicum will be provided by a licensed psychologist or
a school psychologist holding an appropriate practice credential as required for work in the
placement setting. In instances where a licensed psychologist cannot provide supervision off
campus, the course instructor will be a licensed psychologist.
At the conclusion of the advanced clinical practicum experience, the student is expected to
demonstrate the competencies indicating a readiness for internship.
The site supervisor and campus supervisor will assess the student's performance using a general
rating scale, included in the Appendices of this handbook and on the School Psychology web
site. This general scale will be tailored with recognition that not all experiences can be available
at a specific setting.
It is the student's responsibility to identify potential sites for advanced practicum experience and
to make initial contact with the site about potential placement. The student is encouraged to
confer with her/his advisor and/or the school psychology doctoral program coordinator before
initiating contact with the site.
The form requesting an advanced practicum experience is submitted to the school psychology
doctoral program coordinator and requires signatures from the student, the site supervisor, and
a campus supervisor. Requests should be submitted well before the deadline for registration.
Teaching Practicum
We anticipate that many of our doctoral graduates will find employment as a university
faculty member. EPY 784 Teaching Practicum provides experience in preparation for this
role. The objective of the teaching practicum is for the doctoral student to gain graduate level
teaching experience by assisting school psychology faculty with delivery of instruction in a
course within UNLV’s NASP approved Education Specialist (Ed.S.) school psychology
program. You will serve in an apprentice role, attending class sessions, participating in class
planning and grading, preparing and/or delivering course lectures, leading class discussions,
and so forth, comparable to a team-teaching assignment.
Students preparing for university faculty and clinical practice employment complete both
the advanced doctoral practicum and the teaching practicum courses.
Doctoral Internship
Standards of the American Psychological Association and the National Association of School
Psychologists require a culminating doctoral supervised internship. The doctoral internship in
school psychology (EPY 794) requires a minimum of 1800 hours completed over no more
than a two-year period and follows the completion of all doctoral coursework. For doctoral
students who did not complete a specialist level internship, 1200 of the 1800 hours must be
completed in a school-based setting.
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Enrollment in internship follows completion of all doctoral coursework with exception of the
dissertation.
Students are encouraged to seek APA-approved internship sites, but APPIC or other approved
sites are also acceptable. The doctoral program coordinator and the chair of the student's
doctoral committee must approve all sites that are not APA-approved or listed in the APPIC
directory. Potential internship sites can include a variety of settings including schools,
hospitals, mental health centers, residential settings, and others, and out of state placements.
It is the student's responsibility to identify and make initial contact with potential internship
sites. Criteria for approval of an internship site are the extent to which the proposed site mirrors
the guidelines for the doctoral internship prepared by the Council of Directors of School
Psychology Programs ( http://sites.google.com/site/cdspphome/cdspp-internship-guidelines ).
Doctoral students who are currently employed as a school psychologist in the Clark County
School District may apply for permission to complete all or a substantial portion of the 1800
hour doctoral internship at the current work site(s). The guidelines for requesting this internship
setting are in the Appendices of this handbook.
PROGRAM FACULTY
Dr. Scott Loe, Associate Professor, serves at the Graduate Program Coordinator for the
Department and teaches advanced assessment and intervention courses and practicum.
Dr. Katherine Lee, Assistant Professor in Residence, serves as Field Experiences Coordinator
of School Psychology programs and teaches assessment, practicum, internship, family school
collaboration, and neuropsychology.
Dr. Samuel Song, Associate Professor, serves as Coordinator of School Psychology programs
and teaches roles and functions, diversity and social justice, evidence based interventions,
consultation, and systems change.
Dr. Patrice Leverett, Assistant Professor, teaches diversity, consultation, and practicum.
Primary Affiliate Faculty
Dr. Keri Altig, adjunct faculty, teaches academic and psycho-diagnostic assessment, provides
liaise with the local school district, and specializes in the role and function of school
psychologists, autism, and tiered assessment and curriculum approaches.
Dr. Rebecca Nathanson, Associate Professor, supervises the practicum experiences in the law
school clinic and has specializations in behavior management techniques, advocacy, legal issues,
and disabilities.

Program Information
Graduate Catalog: https://catalog.unlv.edu
EdS Degree: https://catalog.unlv.edu/preview_program.php?catoid=30&poid=9069
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PhD Track:
https://catalog.unlv.edu/preview_program.php?catoid=30&poid=9072#subplan3requirementssch
oolpsychologytrack
Department Website: https://www.unlv.edu/csh

Program Contact Information
Department Chair
Chris Wood
CEB 232D
chris.wood@unlv.edu
702-895-2948
Graduate Coordinator
Sam Song
CEB 221B
samuel.song@unlv.edu
702-895-5363
Department Main Office
CEB 221
Email: education@unlv.edu
Phone: 702-895-1891
Fax: 702-8951658

University Resources
Academic Success Center
The goal of the Academic Success Center is to help students do well academically and complete
they studies on time. They offer or will refer you to such programs and resources as tutoring,
advising, skills testing, career exploration and more. They guide students every step of the way
to the many established resources created to ensure they complete their educational goals. Learn
more about the programs and services the center currently offers.
Alumni Association
With an alumni base 90,000 strong, the UNLV Alumni Association offers a variety of services
and opportunities in support of alumni and their families. UNLV alumni are encouraged to
support the values of higher learning through advocacy, involvement, and giving.
Commencement Office
Located in the UNLV Registrar’s Office, the commencement office is the last step in the
graduation process. Please check with the commencement office for information on the
commencement ceremony and your diploma; for all other information about graduate student
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degree completion and graduation, including thesis/dissertation requirements and doctoral
hooding, please contact the Graduate College.
Office of Diversity Initiatives
The vision of the Office of Diversity Initiatives is to advocate, promote, and support the
advancement of equity, inclusiveness, and empowerment of a continuously changing collegiate
and global community. The mission of the Office of Diversity Initiatives is to provide leadership
and support for UNLV’s diversity mission: to nurture equity, diversity, and inclusiveness that
promotes respect, support, and empowerment. This Office also handles UNLV Title IX
questions, inquiries, and reporting.
Disability Resource Center (DRC)
The DRC is committed to supporting students with disabilities at UNLV through the appropriate
use of advocacy, accommodations, and supportive services to ensure access to campus courses,
services, and activities. The DRC is the university-designated office that determines and
facilitates reasonable accommodations in compliance with the Americans with Disabilities Act
(ADA) and Section 504 of the Rehabilitation Act of 1973. Graduate students with disabilities
must disclose to the DRC in order to receive appropriate accommodations.
Office of International Student and Scholars
International Students and Scholars (ISS) ensures compliance with both SEVIS (Student and
Exchange Visitor Information System) and federal law, so that the university can continue to be
authorized by the U.S. federal government to enroll international students; host and hire
international scholars; assist and advise employment eligibility and authorization relating to
international students and scholars, and visa, travel, and immigration issues; provide critical and
specialized services to the international students and scholars of the UNLV community; and
facilitate their transition to the campus and the U.S.
Jean Nidetch Women's Center
The Jean Nidetch Women’s Center is committed to creating a supportive and inclusive
environment for all genders through programming, services, and advocacy for the UNLV
community. The Women's Center has informational resources, brochures, and flyers for a variety
of on and off campus organizations to help empower and protect yourself, and learn about your
options. They also provide free tampons, pads, and condoms.
UNLV Libraries
UNLV Libraries has always been more than books; they are about encouraging students and
creating quality programs that elevate growth and learning. Please visit their website for
important information about the services they offer to graduate students.
Graduate & Professional Student Association (GPSA)
The Graduate & Professional Student Association serves all currently enrolled University of
Nevada, Las Vegas graduate and professional students. The GPSA maintains the Graduate
Student Commons located in the Lied Library room 2141. The facility a working office equipped
with a copier, fax, flatbed scanners, color laser printer, office supplies, and computers with
printers and a small kitchen area. The GPSA is the graduate student governance body at UNLV;
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the GPSA Council consists of one graduate student representative from each graduate
department, and they meet monthly. The GPSA also provides volunteer opportunities, sponsors
social events, and supports graduate student research through the graduate research and travel
grants program.
Office of Student Conduct
The Office of Student Conduct is a student-centered, service-oriented office located within the
Division of Student Affairs. The Office of Student Conduct collaborates with the UNLV
community to provide an inclusive system through enforcement of the UNLV Student Code of
Conduct by:





Promoting awareness of student rights and responsibilities;
Establishing accountability for student choices;
Creating opportunities for involvement in the process; and
Striving to uphold the values and ethics that advance the common good.

Military and Veteran Services Center
The Military and Veteran Service Center is staffed with veterans and GI Bill-experienced staff to
assist more than 1,000 veterans, dependents, active duty service members, National Guard
members, and reservists. Their mission is to develop a welcoming, veteran-friendly campus
environment that fosters academic and personal success.
The Financial Aid & Scholarships Office
The Financial Aid & Scholarships Office supports higher-education access and persistence by
providing financial aid to eligible students. The office partners with student organizations, the
UNLV Foundation, the Graduate College, and other external constituents to provide financial aid
learning opportunities and scholarship support for graduate students.
Writing Center
This is a free service to UNLV students to help you with any writing project, from papers to
creative writing, to resumes, and we can work with you at any stage of the writing process. The
center can help you brainstorm, make an outline, work on your drafts, or just be a soundboard for
your ideas. The center staff can assist you in person, or via the Online Writing Lab (OWL) page.

University Policies and Procedures
Graduate students are responsible for knowing and acting in accordance with UNLV Policies and
Procedures. To view the most commonly referenced campus policies and procedures, you can
refer to the following websites:
 Academic Integrity
 Activation for Military Service
 Change of Address
 FERPA/Privacy Rights
 Health Insurance - Mandatory
 Jean Clery Campus Safety and Security Report
 Proof of Immunization
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Policies and Procedures on the Protection of Research Subjects
Rebelmail Policy
Student Conduct Code
Student Computer Use Policy
Title IX

To ensure compliance with Graduate College policies and procedures, please review the relevant
sections of the Graduate Catalog :
 Academic Calendar
 Academic Policies
 Admission and Registration Information
 Degree Progression Policies & Procedures
 Academic Integrity
 Activation for Military Service
 FERPA/Privacy Rights
 Health Insurance - Mandatory
 Jeanne Clery Campus Safety and Security Report
 Proof of Immunization
 Policies and Procedures on the Protection of Research Subjects
 Rebelmail Policy
 Student Conduct Code
 Student Computer Use Policy
 Title IX
To ensure compliance with Graduate College policies and procedures, please review the relevant
sections of the Graduate Catalog:
 Academic Calendar
 Academic Policies
 Admission and Registration Information
 Degree Progression Policies & Procedures
In addition, the Graduate College website contains additional information regarding policies and
procedures.
Nothing in this handbook supersedes any NSHE, UNLV, or Graduate College policy.

Handbook Information
Last revised
July 2019

Revised by
Sam Song

Changes summary
Updated policies
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Technical Standards
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And
Evaluation Forms
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The University of Nevada, Las Vegas School Psychology Programs (EdS & PhD) Technical
Standards

In addition to required academic achievement and proficiency, the Technical Standards described
below set forth non-academic qualifications the School Psychology EdS and PhD programs
consider essential for successful completion of its curriculum. Therefore, in order to be admitted
to, to successfully progress through, to be approved for internship, and subsequent graduation
from the School Psychology programs, applicants for admission and current students in the
School Psychology programs must satisfy these Technical Standards. Students who are unable to
meet these standards may be recommended for remediation or may be terminated from the
program, consistent with policies articulated in the School Psychology Program Handbook.
I.

Attitudinal, Behavioral, Interpersonal, and Emotional Attributes

School psychology students must be able to relate to clients/patients, fellow students, faculty and
staff members, and other education and health care providers with honesty, integrity, and
dedication and in a non-discriminatory manner. They must be able to understand and use the
power, special privileges, and trust inherent in the psychologist-client/patient relationship for the
client/patient's benefit and to know and avoid the behaviors that constitute misuse of this power.
School psychology students must demonstrate the capacity to examine and deliberate effectively
about the social and ethical questions that define psychologists' roles and to reason critically about
these questions. They must be able to identify personal reactions and responses, recognize multiple
points of view, and integrate these appropriately into clinical decision making. In research teams,
doctoral students must demonstrate the ability to interact appropriately with research participants,
other students, and faculty and staff members. Doctoral students must be able to collaborate well
with others on joint projects (e.g., effectively accept and provide input).
A school psychology student must be of sufficient emotional health to utilize fully their intellectual
ability, to exercise good judgment, to complete client/patient care responsibilities promptly, and
to relate to clients/patients, families, fellow students, faculty and staff members, and other health
care providers with courtesy, compassion, maturity, safety, and respect for dignity. The ability to
participate collaboratively and flexibly as a member of an inter-professional team is essential. The
school psychology student must display this emotional health in spite of multiple and varied
academic, teaching, and research responsibilities, in addition to clinical training expectations.
School psychology students must be able to modify behavior in response to constructive criticism.
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They must be open to examining personal attitudes, perceptions, and stereotypes (especially those
that may negatively impact client/patient care and professional relationships). School psychology
students must be able to take responsibility for their behavior, which includes being open to
feedback from their supervisors, academic instructors, and research advisors. School psychology
students must be open and empathic with others and show respect for different viewpoints,
perspectives, and opinions. They must strive to work collaboratively with others in the classroom,
laboratory, clinic, and in all other academic or professional settings. They must convey genuine
interest in other people and demonstrate affect tolerance (i.e., appropriately manage and contain
emotions in academic and professional settings). As an essential part of conducting research or
clinical practice, doctoral students effectively tolerate uncertainty and ambiguity. They must be
emotionally mature (e.g., intellectually and emotionally open to and appropriate when receiving
feedback). School psychology students must be able to advocate for their own needs in the work
place without being inappropriately aggressive. They must also seek the resources and build the
relationships needed to advance in their academic or professional career.
The study and ongoing practice of school psychology often involves taxing workloads and
appropriate management of stressful situations. A school psychology student must have the
physical and emotional stamina to maintain a high level of functioning in the face of multiple
demands on their time and energy.
II. Intellectual Skills
School psychology students must possess a range of intellectual skills that allows them to master
the broad and complex body of knowledge that comprises school psychology education.
School psychology doctoral students must be able to critically evaluate their own and others’
research, including the ability to identify limitations in the research literature or design of a specific
study, to critique a manuscript as an ad hoc reviewer, and to “make psychological sense” of their
own data. They must be able to use theory to inform the conceptualization, design, and
interpretation of research. Additionally, doctoral students must be able to effectively understand
the theoretical literature in their identified substantive research area, to appropriately discuss this
literature in individual and group lab meetings, and to integrate their understanding into scientific
writing and presentations. They must further demonstrate an ability to generate novel hypotheses
and to design a study that follows from those hypotheses.
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School psychology students must be able to analyze and synthesize information from a wide
variety of sources and must demonstrate sophisticated critical thinking skills. They must be able
to learn effectively through a variety of modalities including, but not limited to: classroom
instruction, clinical supervision, small group discussion, individual study of materials, independent
literature review, preparation and presentation of written and oral reports, and use of computerbased technology.
Because the practice of psychology is governed by the ethical principles set forth in the current
APA Ethics Code, NASP Ethics code, and by current state and federal laws, including the Nevada
Psychology code, a school psychology student must have the capacity to learn and understand
these ethical standards and legal requirements and to perform consistent with those principles and
mandates as a student in the School Psychology Program.
III. Communication Skills
School psychology students must be able to ask effective questions, to receive answers
perceptively, to record information about client/patients, and to provide effective psychoeducation
to clients/patients. They must be able to communicate effectively and efficiently with
clients/patients, their families, fellow students, faculty and staff members, clinical supervisors in
varied practicum settings, and with other members of the health care team. This includes verbal
and non-verbal communication (e.g., interpretation of facial expressions, affects, and body
language). Mastery of both written and spoken English is required, although applications from
students with hearing and speech disabilities will be given full consideration. In such cases, use of
a trained intermediary or other communications aide may be appropriate if this intermediary
functions only as an information conduit and does not serve integrative or interpretive functions.
IV. Commitment to Non-Discrimination
The University is committed to equality of educational opportunity. The University does not
discriminate in offering access to its educational programs and activities on the basis of age, color,
creed, disability, gender, gender expression, gender identity, genetic information, national origin,
race, religion, sex, sexual orientation, or veteran status.
A school psychology student with a diagnosed psychiatric disorder or other physical, mental, or
emotional disability may participate in the School Psychology Programs so long as the condition
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is managed sufficiently with or without reasonable accommodation to permit the student to satisfy
the requirements of the School Psychology Programs (EdS and Phd), including these Technical
Standards. Students who seek reasonable accommodations for disabilities must contact the
University’s Disability Resource Center (DRC). The Office will determine a student’s eligibility
for and recommend appropriate accommodations and services.
In the event of deteriorating function, it is essential that a school psychology student be willing
and able to acknowledge the need for and to accept professional help before the condition poses a
danger to the student, client/patients, other students, faculty and staff members, or research
participants.
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Student Expectations for EdS and PhD programs
Students are expected to act professionally. Expectations for professional behavior should be
discerned by consulting guidelines from professional ethical codes, the university student code of
conduct, the department, the program handbook, and course syllabi. In addition to the evaluation
forms found in this appendix, some of the more relevant behavioral expectations are outlined
here for clarity:
Expectations when working with your advisor:
 Students will meet regularly with their advisors (at least once per semester), taking
responsibility for scheduling meetings as needed. Students should query advisors about
their preference for minimum meeting frequency. Failure to maintain regularly scheduled
meetings with one’s advisor typically results in delayed completion of milestones and
insufficient professional development. As such, ongoing, regular engagement with one’s
advisor is considered essential to professional development.
 Students will come to meetings with an agenda and any documents for review.
 Students will take notes during advising meetings and follow through with identified
tasks in a timely manner.
 Students will cancel/ reschedule meetings in a timely manner when unprepared to meet
(e.g., when failing to make progress on previously agreed upon tasks).
 Students will engage in proactive problem solving, attempting to find answers and
solutions. That said, students will ask questions and request assistance when needed.
 Students will let the advisor know when additional supports are needed (e.g.,
identification of social supports, disability accommodations, referral for mental health
services, writing consultation, study skills training).
 Students will consult their advisors before deviating from the recommended course and
milestone sequence for the Ed.S. or Ph.D. track. Students are ultimately responsible for
their own decisions and meeting all degree and program requirements, but advisors assist
them in understanding alternatives.
Expectations when working with your research mentor/advisor:







Students will meet regularly with their advisors (at least once per semester), taking
responsibility for scheduling meetings as needed. Students should query advisors about
their preference for minimum meeting frequency. Failure to maintain regularly scheduled
meetings with one’s advisor typically results in delayed completion of milestones and
insufficient scholarly development. As such, ongoing, regular engagement with one’s
advisor is considered essential to professional development.
Students will come to meetings with an agenda and any documents for review.
Students will take notes during advising meetings and follow through with identified
tasks in a timely manner.
Students will cancel/ reschedule meetings in a timely manner when unprepared to meet
(e.g., when failing to make progress on previously agreed upon tasks).
Students will engage in proactive problem solving, attempting to find answers and
solutions. That said, students will ask questions and request assistance when needed.
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Students will let the advisor know when additional supports are needed (e.g.,
identification of social supports, disability accommodations, referral for mental health
services, writing consultation, study skills training).
Students will consult their advisors before deviating from the recommended course and
milestone sequence. Students are ultimately responsible for their own decisions and
meeting all degree and program requirements, but advisors assist them in understanding
alternatives.
Students will complete several drafts of a manuscript before advancing to exam/defense,
and often several drafts of each element of a project (i.e., a section of a manuscript). We
expect students to welcome and use the feedback provided in a process of continuous
improvement.
Students will obtain advisor approval for presentations, publications, and any
extracurricular, volunteer, or paid activities that are psychological in nature while
enrolled in the Program.
Students will take primary intellectual leadership on required research projects. This
means students should identify project topics, research questions, methods, and analyses.
While advisors supervise and provide feedback, students will engage in the necessary
self-study to plan and carry out research plans. Students should not rely on advisors to
plan their studies.
Students will plan for advisor review time when preparing the thesis documents. Unless
otherwise noted, students should allow 2 weeks for each draft review and should
incorporate an allowance for 8 to 15 iterations in timelines.

Professional Behaviors in Research/Research Group:
 In addition to the one-on-one mentorship provided by the student’s advisor, students will
participate in Research Group until internship. Students are expected to engage in
Research Group as an opportunity to learn about various research areas and subtopics,
apply what they’ve learned elsewhere in their preparation, help others improve their
work, and create accountability. Failure to consistently attend, actively participate, or
complete tasks/assignments in a timely manner is a basis for a determination of poor
standing within the program and may result in remediation.
 Students may participate in more than one research group (or receive mentoring from
more than one faculty member). Students should discuss this with their advisor first and
consider whether they have enough time in their schedule to allow for multiple
meaningful research experiences.
 Students will commit themselves to make timely progress in their required research
activities. Students will schedule regular meetings with their advisor. When unavoidable
obstacles are expected, the student will consult with the advisor to plan accordingly.
Progress in required research activities needed to graduate (i.e., research projects) should
take priority over other research activities.
 Students will learn and master APA style. All required research manuscripts, and, unless
otherwise specified, class papers, should be written in APA style. This applies to all
manuscript elements, organization and headings, writing style, grammar and usage,
nonbiased language, mechanics, tables and figures, and citations and references. We
expect students will read thoroughly the current edition of the APA Publication Manual
and refer to it regularly when preparing papers.
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Students will obtain advisor approval for all research activities including presentation and
publications, even when the advisor is not a coauthor since the student completes such
professional activities as an affiliate of the university and program.
Students will not make unreasonable requests of faculty, instructors, or staff, such as
requesting modifications to assignments or requirements, or requesting exceptions if not
related to legitimate absences. For exceptions to timelines for research requirements, the
student must experience protracted legitimate absences or delays attributable to
unavoidable external factors (e.g., delays in site approval for research, participant
attrition, faculty absences/travel).
The university requires that all research involving human subjects be cleared through
proper channels. The student and student’s advisor must submit research proposals to the
University Institutional Review Board (IRB) which must approve all proposals for
research, even those using existing data. Students must receive approval for any
independent research, including papers. Students are responsible for ensuring sufficient
time to process this paperwork (1 to 2 months depending on exempt, expedited, or full
review). Students are strongly encouraged to review IRB guidance materials.
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School Psych Annual Review
Graduate College Annual Review Procedures
Each spring term, graduate students are required to complete the Graduate Student Annual
Review survey. This survey will be sent by the Graduate College to the student’s Rebelmail
account. The review covers the prior calendar year and assesses student progress while setting
goals for the year ahead.
Start of Block: Annual Review

Q1
Department Student Annual Review - Self Reflection and Assessment:
Consistent with
the APA Committee on Accreditation’s (CoA) Guidelines and Principles and the NASP training
standards, each student will be provided with written feedback about his/her status in the
program on an annual basis. Students should complete the following self-assessment about this
current academic year (fall to spring) by May 6th.
All program faculty will review the
student’s progress based on this form and other relevant data; and, written feedback will be
provided in the form of a letter via email. Students may set up an individual conference with the
student’s advisor by the beginning of the fall semester for additional feedback. See Program
Handbook for details. Please fill out this survey in its entirety. An incomplete survey
may inhibit your program progression in a timely manner.

Q2 Name
________________________________________________________________

Q3 Which degree program are you in this academic year (fall to spring)?
 EdS (4)
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Q4 When did you start the program? State term and year (e.g., fall 2019).
 Fall (4)
 Spring (5)
 Summer (6)
 What Year? (8) ________________________________________________

Q5 Who is your academic advisor?
 Dr. Lee (1)
 Dr. Loe (2)
 Dr. Leverett (3)
 Dr. Song (4)

Q6 Who is mentoring you in research?
 Dr. Lee (1)
 Dr. Loe (2)
 Dr. Leverett (3)
 Dr. Song (4)
 Other (5) ________________________________________________

Q7 Have you met with your academic advisor at least once this academic year to discuss your
academic progress or plans? If not, please explain why.
 Yes (2)
 No (3) ________________________________________________

Q8 What year in the program are you in (e.g., "first year EdS")? EdS is a three-year degree. PhD
is a six-year degree.
________________________________________________________________
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Q9 Did you attend school full time this academic year (fall to spring)? If not, please explain why.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

Page Break
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Q10 If you are an EdS student, indicate which program tasks and milestones you have completed
thus far in the program. Drag items from left to the appropriate box on the right.
In Progress and not
Completed
Not Yet Required
concerned
______ Attended Practicum
Orientation (4)

______ Attended Practicum
Orientation (4)

______ Attended Practicum
Orientation (4)

______ Finger printing for
CCSD (7)
______ Secured a practicum
site for next year (11)

______ Finger printing for
CCSD (7)
______ Secured a practicum
site for next year (11)

______ Finger printing for
CCSD (7)
______ Secured a practicum
site for next year (11)

______ Completed my
Committee form w/Grad
College (17)

______ Completed my
Committee form w/Grad
College (17)

______ Completed my
Committee form w/Grad
College (17)

______ Secured an internship
site for next year (12)

______ Secured an internship
site for next year (12)

______ Secured an internship
site for next year (12)

______ Applied for
internship (10)

______ Applied for
internship (10)

______ Applied for
internship (10)

______ Passed the Praxis
(13)

______ Passed the Praxis
(13)

______ Passed the Praxis
(13)

______ Completed Portfolio
(15)

______ Completed Portfolio
(15)

______ Completed Portfolio
(15)

______ Completed my
Program of Study form
w/Grad College (14)

______ Completed my
Program of Study form
w/Grad College (14)

______ Completed my
Program of Study form
w/Grad College (14)

______ Applied for
Graduation w/Grad College
(8)

______ Applied for
Graduation w/Grad College
(8)

______ Applied for
Graduation w/Grad College
(8)

Q11 If you are a PhD student, indicate which program tasks and milestones you have completed
thus far in the program. Drag items from left to the appropriate box on the right.
In Progress and not
Completed
Not Yet Required
concerned
______ Attended Practicum
Orientation (4)

______ Attended Practicum
Orientation (4)

______ Attended Practicum
Orientation (4)

______ Finger printing for
CCSD (7)

______ Finger printing for
CCSD (7)

______ Finger printing for
CCSD (7)
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______ Secured a practicum
site for next year (11)

______ Secured a practicum
site for next year (11)

______ Secured a practicum
site for next year (11)

______ Completed
Benchmark 1 (18)

______ Completed
Benchmark 1 (18)

______ Completed
Benchmark 1 (18)

______ Completed my
Committee form w/Grad
College (21)
______ Secured Advanced
Practicum site for next year
(17)

______ Completed my
Committee form w/Grad
College (21)
______ Secured Advanced
Practicum site for next year
(17)

______ Completed my
Committee form w/Grad
College (21)
______ Secured Advanced
Practicum site for next year
(17)

______ Passed the Praxis
(13)

______ Passed the Praxis
(13)

______ Passed the Praxis
(13)

______ Completed my
Program of Study form
w/Grad College (14)

______ Completed my
Program of Study form
w/Grad College (14)

______ Completed my
Program of Study form
w/Grad College (14)

______ Passed Preliminary
Exam (19)

______ Passed Preliminary
Exam (19)

______ Passed Preliminary
Exam (19)

______ Defended Proposal
(20)

______ Defended Proposal
(20)

______ Defended Proposal
(20)

______ Secured an internship
site for next year (12)
______ Applied for
internship (10)

______ Secured an internship
site for next year (12)
______ Applied for
internship (10)

______ Secured an internship
site for next year (12)
______ Applied for
internship (10)

______ Defended
Dissertation (15)

______ Defended
Dissertation (15)

______ Defended
Dissertation (15)

______ Applied for
Graduation w/Grad College
(8)

______ Applied for
Graduation w/Grad College
(8)

______ Applied for
Graduation w/Grad College
(8)

Q12 Do you believe that you are on track to graduate on time? If not, please explain why.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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Q13 List any courses in which you have earned a B- or lower:
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

Q14 List any courses in which you have an Incomplete and your status of completing them
(please list full course # and name):
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

Page Break
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Q15 Please upload an unofficial Transcript from UNLV that shows your School Psychology
coursework to date. Go to MyUNLV.

Q16 Please upload a current Curriculum Vitae (CV) be sure to include activities in these areas if
relevant: Professional Experience (employment), Research Experience, Clinical Experience,
Teaching Experience, and Service.
If you only have a resume, please revise it to a CV format, as you will need it later for internship
applications.

Q17 How many professional presentations (research etc.) did you make at professional
conferences this academic year (national or local settings)? Be sure to include these in your CV.
________________________________________________________________

Q18 How many publications did you author or co-author this academic year? Be sure to include
these in your CV.
________________________________________________________________

Q19 To which Professional Organizations are you a member? APA, NASP, NVASP, etc. Be
sure to list these on your CV.
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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Q20 Did you receive any honors or awards this year? If so, how many. Be sure to list these on
your CV.
________________________________________________________________

Q21 Did you receive funding for your school in the form of a Graduate Assistantship? List the
position and the benefits (# of tuition credits, amount of stipend, etc.).
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

Q22 If you were on internship, were you paid? List your internship site and how much pay you
received?
________________________________________________________________
End of Block: Annual Review
Start of Block: Professional Dispositions

Q23 Adheres to the ethical codes and guidelines of the American Psychological Association
(APA) and the National Association of School Psychologists (NASP).
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expectations (4)
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Q24 Demonstrates professional work behavior in and outside of the classroom (e.g., proactive,
self-directed learner, completing assignments, attendance, meeting deadlines).
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expectations (4)

Q25 Demonstrates the ability to receive, integrate and use feedback effectively from peers,
faculty, teaching assistants, staff, and supervisors.
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expectations (4)

Q26 Displays appropriate social interactions with peers, professors, staff, supervisors, and
clients.
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expectations (4)

Q27 Demonstrates ability to reflect on one’s own knowledge, skills, and dispositions that is
conducive to healthy professional development.
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expecatations (4)
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Q28 Demonstrates sensitivity to issues of diversity, multiculturalism, equity, and justice
including those related to age, sex, gender, race, ethnicity, culture, national origin, religion,
sexual orientation, disability, language, and socioeconomic status.
 Unmet (1)
 Improvement (2)
 Met (3)
 Exceeds expectations (4)

Q29 Demonstrates a commitment to the eco-cultural model of school psychology
 Unmet (1)
 Improvement (2)
 Met (3)
 Exeeds expectations (4)

Q30 Write any comments about these professional dispositions
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________

Q31 Identify at least one Professional Goal for Growth in each of these areas: academic work,
research, clinical practice, and professional dispositions/behaviors:
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
________________________________________________________________
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Q32 Please sign below. Thank you for your feedback!
End of Block: Professional Dispositions
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SCHOOL PSYCHOLOGY ED.S. PROGRAM
SUPERVISOR'S ASSESSMENT OF PRACTICUM & INTERNSHIP PERFORMANCE
STUDENT NAME: _________________________
PERFORMANCE-BASED COMPETENCIES

Practicum and Internship Goals
(1)
To demonstrate ability to integrate school psychology knowledge and skills in providing a broad range of school psychology
services;
(2)
To work with diverse populations, a range of problems, and different types of human service programs, using varied
intervention methodologies;
(3)
To acquire new knowledge and skills related to providing a broad range of school psychology services.
The School Psychology practicum and internship student must demonstrate the following competencies at a minimum level, grouped
in five Nevada State standards and ten NASP domains. For successful completion of each practicum and internship, all relevant
competencies must be rated, minimally, as 1 Novice for first year practicum students, 2 Emerging for second year practicum
students; or 3 Competent for interns by their spring semester of internship. For each competency, the distinctions in skills and
knowledge candidates demonstrate are:
0 Not observed/no opportunity
1. Novice – Unable to perform under supervision.
2. Emerging – Application of knowledge and skills under supervision is emerging.
3. Competent - Adequate in applying knowledge and skills under supervision.
4. Exemplary – Exemplary in applying knowledge and skills under supervision
Standard 1. Data-Based Decision Making and Accountability (NASP Domain 2.1)
Fall
Rating
COMPETENCIES
Demonstrates knowledge of…
1.1 Varied models and methods of assessment and data
collection for identifying strengths and needs, developing
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Spring
Rating

effective services and programs, and measuring progress
and outcomes;
1.2 Common core standards and state assessments
1.3 The role and duties of the school psychologist as part of a
systematic and comprehensive process of effective
decision making and problem solving that permeates all
aspects of service delivery.
In collaboration with others, demonstrates skills to…
1.4 Implement a systematic and comprehensive process of
effective decision making and problem solving that
permeates all aspects of service delivery;
1.5 Use psychological and educational assessment, data
collection strategies, and technology resources and apply
results to design, implement, and evaluate response to
services and programs;
1.6 Apply knowledge of the impact of family background,
cultural and linguistic diversity, early life experiences, and
disabilities on learning and performance in order to inform
decision making.
Standard 2. Consultation and Collaboration (NASP Domain 2.2)
Fall
Rating

COMPETENCIES
2.1 Demonstrates knowledge of a variety of models, strategies
and methods related to consultation, collaboration, and
communication applicable to individuals, families, groups,
and systems to promote effective implementation of
services.
2.2 Demonstrates skills to consult, collaborate, and
communicate effectively with consideration to diverse
family backgrounds, early life experiences, and cultural and
linguistic diversity;
55

Spring
Rating

2.3 Demonstrates skills to recognize the impact these
experiences have on the delivery of services.
Standard 3. Interventions and Instructional Support to Develop Academic Skills (NASP Domain 2.3)
Fall
Spring
Rating
Rating
COMPETENCIES
Demonstrates knowledge of…
3.1 Influence of biological, cultural, linguistic, and early life
experiences on academic skills;
3.2 Human learning, cognitive, and developmental processes;
3.3 Evidence-based curricula, instructional strategies, and
differentiation to meet the needs of the learner.
In collaboration with others, demonstrates skills to…
3.4 Use a variety of culturally and developmentally appropriate
assessment and data collection methods;
3.5 Implement and evaluate services that contribute to
measurable impact on academic achievement;
3.6 Access, implement, and assess services at universal,
targeted, and intensive levels for positive impact on student
learning.
Standard 4. Socialization and Development of Life Skills (NASP Domain 2.4)
Fall
Rating
COMPETENCIES
Demonstrates knowledge of…
4.1 Biological, cultural, developmental, and social influences on
behavior and mental health;
4.2 Behavioral and emotional impacts on learning and life
skills; and
4.3 Evidence-based strategies to promote social–emotional
functioning and mental health.
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Spring
Rating

In collaboration with others, demonstrates skills to…
4.4 Use assessment and data-collection methods;
4.5 Implement and evaluate services that support socialization,
cultural competence, learning, and mental health;
4.6 Access, implement, and assess services at universal,
targeted, and intensive levels for positive impact on student
learning.

Standard 5. School-Wide Practices to Promote Learning (NASP Domain 2.5)
Fall
Rating
COMPETENCIES
Demonstrates knowledge of…
5.1 School and systems structure, organization, and theory;
5.2 General and special education;
5.3 Technology resources;
5.4 Equity pedagogy; and
5.5 Evidence-based school practices that promote learning and
mental health.
In collaboration with others, demonstrates skills to…
5.6 Develop and implement practices and strategies to create
and maintain effective and supportive learning
environments for children and others;
5.7 Plan and measure positive impact on student learning at
universal, targeted, and intensive levels.
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Spring
Rating

Standard 6. Prevention and Responsive Services (NASP Domain 2.6)
Fall
Rating
COMPETENCIES

Spring
Rating

Demonstrates knowledge of…
6.1 Principles and research related to resilience and risk factors
in learning and mental health across cultures;
6.2 Services in schools and communities to support multi-tiered
prevention; and
6.3 Evidence-based strategies for effective crisis response.
In collaboration with others, demonstrates skills to…
6.4 Promote services that enhance learning, mental health,
safety, and physical well-being through protective and
adaptive factors;
6.5 Implement effective crisis preparation, response, and
recovery.
Standard 7. School Collaboration Services (NASP Domain 2.7)
Fall
Rating

COMPETENCIES
Demonstrates knowledge of…
7.1 Principles and research related to family systems inclusive
of family, economic and social strengths and needs, cultural
norms, and linguistic development;
7.2 Evidence-based strategies to support family influences on
children’s learning and mental health and can identify and
employ strategies to develop successful collaboration
models between families and schools.
In collaboration with others, demonstrates skills to…
7.3 Design, implement, and evaluate services that respond to
culture, linguistic background, and context; and

58

Spring
Rating

7.4 Facilitate family and school partnerships and interactions
with community agencies for enhancement of academic and
social–behavioral outcomes for children.
Standard 8. Home Diversity in Development and Learning (NASP Domain 2.8)
Fall
Rating
COMPETENCIES

Spring
Rating

Demonstrates knowledge of…
8.1 The diverse nature of characteristics related to individuals’
abilities and disabilities;
8.2 Principles and research related to culture, linguistic
development, context, individual and role differences;
8.3 Evidence-based strategies designed to enhance services and
address potential influences related to diversity.
Demonstrates skills that…
8.4 Provide effective professional services across multiple
contexts that promote effective functioning for individuals,
families, and schools with diverse characteristics, cultures,
and backgrounds;
8.5 Recognize, understand and respect that advocacy for social
justice is essential for children, families and schools and
affect all aspects of service delivery.
Standard 9. Research and Program Evaluation (NASP Domain 2.9)
Fall
Rating
COMPETENCIES
Demonstrates knowledge of…
9.1 Research design, statistics, measurement, varied data
collection and analysis techniques; and
9.2 Program evaluation sufficient for understanding research
and interpreting data in applied settings.
Demonstrates skills to…
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Spring
Rating

9.3 Use data and school accountability requirements to
identify program and system strengths and needs and to
monitor program effectiveness;
9.4 Evaluate and apply research as a foundation for service
delivery: and
9.5 In collaboration with others, use various techniques and
technology resources for data collection, measurement,
and analysis to support effective practices at the
individual, group, and/or systems levels.
Standard 10. Legal, Ethical, and Professional Practice (NASP Domain 2.10)
Fall
Rating
COMPETENCIES
Demonstrates knowledge of…
10.1
The history and foundations of school psychology;
10.2 Multiple service models and methods;
10.3

Ethical, legal, and professional standards;

10.4 The impact of one’s own culture and linguistic
background in practice;
10.5

State and federal accountability legislation.

Demonstrates skills to…
10.6 Provide services consistent with ethical, legal, and
professional standards;
10.7 Engage in responsive ethical and professional decisionmaking; and
10.8 Apply professional work characteristics.
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Spring
Rating

Standard 11. Emerging and Assistive Technologies
Fall
Rating

COMPETENCIES
Demonstrates knowledge of…
11.1 Information sources and technology relevant to their work;
11.2 Technology resources for children, adolescents, and
professionals including instructional software and adaptive
technology for individuals with disabilities;
11.3 Ethical, legal and access issues related to the use of
technology in order to ensure responsible use.
Demonstrates skills to…
11.4 Access, evaluate, and utilize information sources and
technology in ways that safeguard and enhance the quality of
services;
11.5 Utilize available technologies to improve assessed
individual student learning needs.
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Spring
Rating

Directions: Rate the student compared to other school psychologists-in-training with the same level of training experience

Professional Dispositions and Competencies

Unmet
0

1. Adheres to the ethical codes and guidelines of the American Psychological
Association (APA) and the National Association of School Psychologists
(NASP).
2. Demonstrates professional work behavior in and outside of the classroom
(e.g., proactive, self-directed learner, completing assignments, attendance,
meeting deadlines).
3. Demonstrates ability to work effectively in groups or teams.
4. Demonstrates the ability to receive, integrate and use feedback effectively
from peers, faculty, teaching assistants, staff, and supervisors.
5. Displays appropriate social interactions with peers, professors, staff,
supervisors, and clients.
6. Demonstrates ability to reflect on one’s own knowledge, skills, and
dispositions that is conducive to healthy professional development.
7. Demonstrates sensitivity to issues of diversity, multiculturalism, equity, and
justice including those related to age, sex, gender, race, ethnicity, culture,
national origin, religion, sexual orientation, disability, language, and
socioeconomic status.
8. Demonstrates a commitment to the eco-cultural model of school psychology

__________________________
Signature of Student
__________________________
Signature of Supervisor

_________
Date
_________
Date
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Improvement
1

Met Exceptional Comments
2
3

Doctoral Program Annual Student Report
This progress and information report must be submitted for your file by April 30 of each
year. Submit as email attachment to Dr. Samuel Song (sam.song@unlv.edu)
General Information:
Name: _
Advisor: _
Date Prepared: _
Coursework:
The coursework report is now organized by required APA content domains. Indicate your grade
for each course and the term in which it was completed (leave blank if not yet completed; mark
LC RC
SC
as IP if you are taking the course this summer). The superscripts ,
, and
are added after
course numbers to indicate how these courses are integrated in PhD in Educational Psychology
program requirements, representing Learning Core, Research Core, and Specialization Core.
sem/year/grade
Leveling Courses (If Not Completed at M.S. Level or Ed.S. Level)
EPP 761 Role & Function of School Psychologist
_________
EPP 710 Assessment of Intelligence

________

EPP 715 Projective, Personality, Behavioral Assessment
EPP 763 Psychoeducational Academic/Diagnostic
EPP 762 School Psychology Intervention with Practicum (fall)

__________
__________
_________

_
EPP 762 School Psychology Intervention with Practicum (spring)
_________
_
EPY 786 Applied Systems in EPY
_________
_
EPY 711 Human Growth & Development
_________
_
EPY 702 Methods of Research
_________
_
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EPY 721 Descriptive Statistics
_________
_
CED 727 Counseling Process and Procedures
_________
_
EPP 735 Evidence Based Interventions
_________
_
EPY 712 Foundations of Learning & Cognition
_________
_
ESP 701 Introduction to Special Education
_________
_
ESP 733 Management/Modification Special Needs
_________
_
EPP 764 School Psychology Seminar: Mental Health
_________
_
EPY 788 Seminar in Educational Psych: Legal Clinic
_________
_
Research Design and Methodology
RC
EPY 718
Qualitative Methods
RC
EPY 730
Advanced Research Methods
RC
EPP 750
Advanced Test Analysis in School Psychology

__________
__________
__________
sem/year/grade

Psychometric Theory
RC
EPY 723
Human Measurement I

__________

Statistics
EPY 722

RC

Inferential Statistics & Experimental Design

Cognitive-Affective Bases of Behavior
LC
EPY 767
Human Learning & Cognition
LC
EPY 777
Cognitive Development

__________

__________
__________

64

Biological Bases of Behavior
SC
EPP 767
School-Based Neuropsychological Assessment

__________

Social Bases of Behavior
SC
PSY 704
Social Psychology

__________

Individual Differences
S
PSY 736 Psychopathology
or
SC
EPP 723
Diagnostic/Prescriptive Strategies: Psychopathology

__________

Scientific & Professional Ethics & Standards
EPY 701 Proseminar in Educational Psychology
LC
EPY 757
Theory/Philosophy Ed. Psych.
EPY 780 1-credit Independent Study Supplement to EPY 757
SC
PSY 755
Ethics & Professional Issues
Specialization Strand
SC
EPP 760
Psychoeducational Issues: Diversity
SC
EPP 764
School Psychology Seminars (two 1-credit seminars)
SC
EPP 765
Adv Assessment Seminar: Technology
SC
EPP 765
Adv Assessment Seminar: Clinic Research
SC
EPY 764
Teaching Practicum
SC
EPY 793
Advanced Doctoral Practicum

__________
__________
__________
__________

__________
__________
__________
__________
__________
__________

Other School Psychology Courses Required For Your Individual Program (including substitutes
if any of the courses above were completed at specialist level)
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sem/year/grade
Emphasis Area: (12 credits)

Doctoral Internship: (6 credits-1800 hours)
First Milestone
Have you completed the Degree Plan Requirements form?
N/A
(New requirement submitted to Graduate College
prior to completing 15 credits)
Have you completed the Benchmark I publication requirement?
N/A

YES

NO

YES

NO

If YES, please indicate title and the conference or journal where it was submitted?

If NO, please describe where you are in the process:

After First Milestone:
Have you filed your course of study with Graduate College?

YES

NO N/A
Have you formed your program/dissertation committee?

YES

NO N/A
Next milestone (during semester when course work is complete):
Have you completed and passed your qualifying exam?
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YES

NO N/A

If so, have you successfully defended your dissertation prospectus?

YES

If yes, title of proposed dissertation: _

In the space below, please report your current thoughts/plans for your doctoral
internship.

In the space below, briefly describe your current research interests
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NO

Directions: Rate yourself below compared to your peers (i.e., students in your level of
training) at the current time.

Professional Dispositions and
Competencies

Unmet Improve- Met Exceptional Comments
0
ment
2
3
1

1. Adheres to the ethical codes
and guidelines of the American
Psychological Association
(APA) and the National
Association of School
Psychologists (NASP).
2. Demonstrates professional
work behavior in and outside of
the classroom (e.g., proactive,
self-directed learner,
completing assignments, and
attendance, meeting deadlines).
3. Demonstrates ability to work
effectively in groups or teams.
4. Demonstrates the ability to
receive, integrate and use
feedback effectively from peers,
faculty, teaching assistants,
staff, and supervisors.
5. Displays appropriate social
interactions with peers,
professors, staff, supervisors,
and clients.
6. Demonstrates ability to reflect
on one’s own knowledge, skills,
and dispositions that is
conducive to healthy
professional development.
7. Demonstrates sensitivity to
issues of diversity,
multiculturalism, equity, and
justice including those related
to age, sex, gender, race,
ethnicity, culture, national
origin, religion, sexual
orientation, disability, language,
and socioeconomic status.
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8. Demonstrates a commitment to
the eco-cultural model of
school psychology
Other Professional Activities in Report Year
1. Professional associations to which you belong:

2. Journals to which you subscribe:

3. Conferences attended and any papers presented:

4. Publications or manuscripts prepared for publication:

5. Graduate Assistantship projects (and for what professor):

6. Other research experiences:

7. Teaching experiences:

8. Awards received (including travel awards):

9. Service to the profession, department, or broader community:

10. Grants submitted or received:

11. Other creative activities such as development of software, media, or curricular materials:
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12. Other comments or reflections. (You may indicate any thoughts or suggestions that you may
have on improving the program.)

Please sign below. By signing or emailing this document to the program coordinator or your
advisor, you are stating that you have filled this form out completely and honestly to the best of
your ability.

________________________________
Name

__________________
Date

Thank you! The faculty will review this form at your Annual Review of progress and you will
receive a letter from the program coordinator about your review.
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Form to Request Advanced Practicum Experience
Ph.D. in Educational Psychology
School Psychology Specialization Strand
Request for Advanced Practicum
Date Submitted:
Name:
Site:
Supervision at Site Provided by:
Supervisor Qualifications:
Time Frame of Requested Experience:
-----------------------------------------------------------------------------------------------------------------Briefly describe the activities to be completed for which credit will be requested. If completed
where you are currently employed, explain how the clinical activities are in addition to your
regular duties and responsibilities.

How do these activities relate to your professional interests and goals for your doctoral
program?

Student Signature:

Date:

Site Supervisor:

Date:

Campus Supervisor:

Date:

-------------------------------------------------------------------------------------------------------------------Student Affirmation: Your signature above attests to your understanding that you are serving
as a representative of the Department of Educational Psychology while working at the site and
that either the site supervisor or the campus supervisor can terminate the placement without
advanced notice. While at the site, you are expected to conform to management policies at the
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agency, program, or organization. During the period of the placement, you will provide
evidence of professional liability insurance in the amount of $500,000 in coverage. In all
instances, you will abide by the ethical standards of the American Psychological Association
and the laws of the State of Nevada. You will be expected to submit a detailed log at the
conclusion of the placement. You will be expected to provide the site supervisor with a copy of
the Program Advanced Practicum Experience Guidelines.
Site Supervisor Affirmation: Your signature above attests to your willingness to provide
supervision for the activities listed above during the requested time frame. As an
advanced practicum experience, you have discretion in the frequency/duration of
individual supervision sessions with the student. You will be asked to confer with the
campus supervisor approximately half way through the time period for the placement and
again at the end of the placement for detailed assessment of the student’s performance.
Campus Supervisor Affirmation: Your signature above attests to your willingness to provide
support and general oversight for the requested experience, to respond quickly to any
requests from the site supervisor, and to confer with site supervisor approximately half way
through the time period for the placement and again at the end of the placement for detailed
assessment of the student’s performance.
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Rating Scale for Advanced Practicum Experience

Supervisor Evaluation of Advanced Practicum Trainee
***To be administered via Qualtrics***
Instructions:
We appreciate your use of this form as a site supervisor to provide feedback about the performance of the trainee.
Your answers and comments will be much appreciated. This form will become part of the student’s record for this
course and may be considered in assigning grades.
UNLV Competency Evaluations
Profession-Wide Competency Review – Readiness for Internship Clinical Supervisor, Instructor or Research
Mentor Rating Form
Name of Person Completing Form:
Date of Evaluation
Licensed Psychologist?
 Yes
 No
NCSP?
 Yes
 No
Highest Degree Earned:
 PhD
 PsyD
 MD/DO
 MA/MS
 BA/BS
 Other: ____________________
General Information:
Trainee Name:
Trainee Year in Doctoral Program:
Name of Practicum Placement, Research Lab or Clinical Course:
I am completing this evaluation in my role as this students:(click as many as apply)
 Course Instructor
 Research Mentor
 Clinical Supervisor
 Other (please specify): ____________________
Was this trainee supervised by individuals also under your supervision?
 Yes
 No
Provide the name(s) of additional supervisors:
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Please describe the supervision arrangement.
Semester of Training Experience
 Fall
 Spring
 Summer
 Other ____________________
Year of Training Experience:
 2016
 2017
 2018
 2019
 2020
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Standards of Accreditation require at least one direct observation per formal evaluation period (i.e., at least once per
semester or summer term). Describe the method (e.g., video, live, one-way mirror) and frequency of direct
observation you used to evaluate this trainee over this evaluation period:
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FOUNDATIONAL COMPETENCIES
1. SCIENTIFIC APPROACH: Demonstration of knowledge, skills, and competence sufficient to produce new
knowledge, to critically evaluate and use existing knowledge to solve problems, and to disseminate research.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable













1B. Scientific
Foundation of
Psychology
Demonstrates
knowledge of
core science (i.e.,
scientific bases
of behavior) and
demonstrates
understanding of
psychology as a
science.













1C. Scientific
Foundation of
Professional
Practice
Demonstrates
knowledge,
understanding,
and application
of evidencebased practice
concepts.













1D. Scientific
Approach to
Knowledge
Generation
Demonstrates
skills and habits
in seeking,
applying, and
evaluating
theoretical and
research
knowledge
relevant to the
practice of
psychology (e.g.
consults the
literature).













0Inadequate
1A. Scientific
Mindedness
Values and
applies scientific
methods to
professional
practice; uses
evidence to
support
assertions.
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1E. Application
of Scientific
Method to
Practice
Demonstrates
knowledge of
application of
scientific
methods to
evaluating
practices,
interventions,
and programs.













Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FOUNDATIONAL COMPETENCIES
2. ETHICAL AND LEGAL STANDARDS: Application of ethical concepts and awareness of relevant laws,
regulations, rules, and policies governing professional activities at the organizational, local, state, regional and
federal levels.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable

























0Inadequate
2A. Knowledge of
Ethical, Legal and
Professional
Standards and
Guidelines
Demonstrates
knowledge and
understanding of
the APA Ethical
Principles and
Code of Conduct
and other relevant
ethical/professional
codes, standards
and guidelines,
laws, statutes,
rules, and
regulations.
2B. Awareness and
Application of
Ethical Decision
Making
Demonstrates
knowledge and
application of an
ethical decisionmaking model;
recognizes ethical
dilemmas as they
arise and applies
an ethical decisionmaking process in
order to resolve the
dilemma; seeks
consultation
regarding complex
dilemmas.
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2C. Ethical
Conduct Conducts
self in an ethical
manner in all
professional
activities
demonstrating
compassion,
honesty, integrity,
personal courage
consistent with
ethical values of
psychologists,
capacity for
boundary
management;
discusses
intersection of
personal and
professional ethical
and moral issues.













Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FOUNDATIONAL COMPETENCIES
3. INDIVIDUAL AND CULTURAL DIFFERENCES/DIVERSITY (ICD): Awareness, sensitivity and skills in
working professionally with diverse individuals, groups and communities who represent various cultural and
personal background and characteristics defined broadly and consistent with APA policy. Cultural diversity is
defined as cultural, individual, and role differences, including those based on age, gender, gender identity, race,
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ethnicity, culture, national origin, religion, sexual orientation, disability, language and socioeconomic status.
Awareness, sensitivity, and skills regarding the effects of oppression and privilege are also included here.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable

























0Inadequate
3A. Self as
Shaped by
Individual and
Cultural
Diversity and
Context
Articulates,
understands,
and monitors
their own
personal/cultural
history,
attitudes, and
biases in
relation to work
with others.
3B. Others as
Shaped by
Individual and
Cultural
Diversity and
Context
Demonstrates
knowledge of
the current
theoretical and
empirical
knowledge base
regarding the
way culture and
context shape
human
behavior.
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3C. Interaction
of Self and
Others as
Shaped by
Individual and
Cultural
Diversity and
Context Applies
knowledge of
the role of
culture in
professional
activities
(service,
teaching,
research, and
supervision);
and initiates
consultation or
supervision
when uncertain
about diversity
issues.













3D.
Applications
based on
Individual and
Cultural Context
Articulates an
approach to
working
effectively with
diverse
individuals and
groups,
including with
those whose
individual and
cultural
diversity creates
conflict with
their own.













Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FOUNDATIONAL COMPETENCIES
4. PROFESSIONAL VALUES, ATTITUDES and BEHAVIORS: Behavior and comportment that reflect the values
and attitudes of psychology.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable













4B. Deportment
Communication
and physical
conduct
(including
attire) is
professionally
appropriate,
across
professional
settings.













4C.
Accountability
Accepts
responsibility
for own
actions, meets
assigned
deadlines,
completes
clinical case
documentation
in accordance
with practice
standards; plans
and organizes
workload.













0Inadequate
4A. Integrity Honesty,
personal
responsibility
and adherence
to professional
values.
Adherence to
professional
values infuses
work as a
psychologistin-training;
recognizes
situations that
challenge
adherence to
professional
values.
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4D. Concern
for the Welfare
of Others Acts
to understand
and safeguard
the welfare of
others.













4E.
Professional
Identity
Displays
emerging
professional
identity as a
scientistpractitioner;
engages in selfreflection
regarding one’s
personal and
professional
functioning;
engages in
activities (e.g.
supervision,
accessing
literature,
attending
conferences) to
maintain and
improve
performance,
well-being, and
professional
effectiveness.













Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FOUNDATIONAL COMPETENCIES
5. COMMUNICATION AND INTERPERSONAL SKILLS: Relates effectively and meaningfully with individuals,
groups, and/or communities.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable













5B. Affective
Skills Tolerates
ambiguity and
uncertainty;
negotiates
differences and
handles conflict
satisfactorily;
provides
effective
feedback to
others and
receives
feedback
nondefensively;
demonstrates
assertiveness,
empathy and
perspective
taking skill.













5C. Expressive
Skills
Communicates
clearly using
verbal,
nonverbal, and
written skills in
a professional
context;
demonstrates
clear
understanding
and use of
professional
language.













0Inadequate
5A.
Interpersonal
Relationships
Forms and
maintains
productive and
respectful
working
relationships
with clients,
peers/colleagues,
supervisors and
professionals
from other
disciplines.

91

Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FUNCTIONAL COMPETENCIES
6. ASSESSMENT Competence in evidence-based assessment and diagnosis of problems, capabilities consistent
with the scope of Health Service Psychology.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable













6B. Application
of Assessment
Methods Selects
and applies
assessment
methods that draw
from the best
available
empirical
literature; collects
relevant data
using multiple
sources and
methods
appropriate to the
referral question
and accounting
for diversity
characteristics of
the examinee.













6C. Application
of Assessment
Methods –
Administration
and Scoring
Accurately and
consistently
selects,
administers,
scores, and
interprets
assessment results
within standards
of administration.













0Inadequate
6A. Knowledge of
Measurement and
Psychometrics
Demonstrates
understanding of
basic
psychometric
constructs such as
validity,
reliability, and
test construction.
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6D. Application
of Assessment
Methods –
Interviewing
Demonstrates
initial
interviewing skills
and collects
accurate and
relevant data.













6E. Diagnosis
Applies concepts
of
normal/abnormal
behavior to case
formulation and
diagnosis in the
context of stages
of human
development and
diversity;
demonstrates
knowledge of
DSM criteria and
ability to conduct
a differential
diagnosis.













6F.
Conceptualization
and
Recommendations
Formulates case
conceptualizations
incorporating
theory and case
material and
guarding against
decision-making
biases; develops
recommendations
accordingly.













6G.
Communication
of Assessment
Findings Writes
an effective
comprehensive
report and
effectively
communicates
results verbally to
examinees.
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Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FUNCTIONAL COMPETENCIES
7. INTERVENTION: Competence in evidence-based interventions consistent with the scope of Health Service
Psychology, including but not limited to psychotherapy, directed at an individual, family, group, organization,
community, population or other system.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable

























0Inadequate
7A. Knowledge
of EvidenceBased Practice
Demonstrates
knowledge of
evidence-based
practice,
including
empirical bases
of
psychological
applications,
clinical
expertise, and
client
preferences;
investigates
extant literature
and applies it
to clinical
decision
making.
7B.
Application –
Intervention
Planning
Articulates
how
intervention
choices are
informed by
assessment,
states and
defends one’s
theoretical
orientation
regarding
behavior
change,
accordingly
selects an
appropriate
intervention or
range of
interventions,
and develops a
treatment plan.
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7C.
Application –
Intervention
Implementation
Demonstrates
helping skills
(common
factors),
effectively
implements a
typical range of
intervention
strategies
appropriate to
the practice
setting,
terminates
treatment
appropriately,
collaborates
effectively with
other providers
or systems of
care, and
demonstrates
good judgment
about
unexpected
issues such as
crises.













7D. Progress
Evaluation
Assesses and
documents
treatment
progress and
outcomes,
alters treatment
plan
accordingly,
documents
progress (or
lack thereof)
and actions
taken in
response,
critically
evaluates own
performance in
the treatment
role.
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Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FUNCTIONAL COMPETENCIES
8. SUPERVISION: Supervision and training in the professional knowledge base of enhancing and monitoring the
professional functioning of others.
3240Approaching
Not
1 - Novice
Advanced
Internship
Inadequate
Internship
Observable
Beginner
ready
Readiness
8A.
Knowledge of
Expectations
and Roles
Demonstrates
knowledge of
and purpose
for the roles
and
responsibilities
of the
supervisor and
supervisee.













8B.
Knowledge of
Processes and
Procedures
Demonstrates
basic
knowledge of
supervision
models and
methods.













8C.
Supervisory
Practices
Engages
actively in
supervision,
responds
conscientiously
to supervisory
feedback,
prepares for
supervision,
provides
helpful
supervisory
input in peer
and group
supervision.













Comments:For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FUNCTIONAL COMPETENCIES
9. CONSULTATION AND INTERPROFESSIONAL/INTERDISCIPLINARY SKILLS: The ability to collaborate
intentionally with other individuals or groups to address a problem, seek or share knowledge, or promote
effectiveness in professional activities.
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0Inadequate

1Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable

9A. Knowledge - Role of
Consultant Demonstrates
knowledge of the
consultant’s role and its
unique features as
distinguished from other
professional roles (such as
therapist, supervisor,
teacher).













9B. Knowledge – Models
and Practices
Demonstrates knowledge
of consultation models and
practices.













9C. Knowledge of the
Shared and Distinctive
Contributions of Other
Professions Demonstrates
knowledge of roles and
perspectives of other
professions with whom
they would be expected to
interact (e.g. teachers,
social workers, physicians,
other health care
providers).













9D. Functioning in
Multidisciplinary and
Interdisciplinary Contexts
Demonstrates knowledge
of strategies that promote
interdisciplinary
collaboration vs.
multidisciplinary
functioning.













9E. Understands how
Participation in
Interdisciplinary
Collaboration/Consultation
Enhances Outcomes
Demonstrates knowledge
of how participating in
interdisciplinary
collaboration/consultation
can be directed toward
shared goals.
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9F. Respectful and
Productive Relationships
with Individuals from
Other Professions
Develops and maintains
collaborative relationships
and respect for other
professionals.













Comments: For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.
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FUNCTIONAL COMPETENCIES
10. RESEARCH: Demonstration of knowledge, skills, and competence sufficient to produce new knowledge, to
critically evaluate and use existing knowledge to solve problems, and to disseminate research.
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1 - Novice

2Advanced
Beginner

3Approaching
Internship
Readiness

4Internship
ready

Not
Observable













10B. Literature
Integration
Creates a
coherent
narrative from
disparate
research articles.
Articulates how
previous work
leads to current
study.













10C.
Methodological
Acumen
Demonstrates
technical
competence in
conducting daily
research
activities.
Understands
benefits and
pitfalls of chosen
methods.













0Inadequate
10A. Literature
Selection Uses
scholarly search
tools to conduct
thorough,
systematic
searches of
literature.
Correctly
identifies
relevant and
irrelevant studies
pertaining to a
research topic.
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10D. Data
Preparation
Accurately
prepares and
manages data for
analysis. Plans
for dealing with
data
transformations,
outliers, missing
values, and
artifacts before
analyses start.













10E. Data
Analysis
Understands why
specific analytic
techniques are
chosen and the
assumptions
behind those
techniques.
Conducts
analyses
accurately in a
replicable
fashion.
Summarizes
results in both
prose and figures
or tables.













10F.
Contextualization
of Research
Places own
findings into the
broader
literature.
Describes
limitations of
own work
accurately and
succinctly.
Highlights future
directions for
research that
follow logically
from own work.
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10G.
Dissemination
Effectively
disseminates
research or other
scholarly activity
via professional
publication and
presentation at
the local,
regional, or
national level.













Comments: For ratings of 0, please provide detailed information and recommendations for remediation. Otherwise,
use this space to add constructive feedback specific to this student's strengths or growth edges.

Overall Assessment of Trainee’s Current Level of Competence Unless you’ve already done so in previous comment
sections, provide a brief narrative summary of your overall impression of this trainee’s current level of competence.
In your narrative, please be sure to address the following questions:
·
What are the trainee’s particular strengths and weaknesses? ·
How well does the trainee use supervisory feedback?
Given feedback, what progress or lack of progress over the course of this training period has the trainee made? Is
the progress satisfactory? ·
Do you believe that the trainee has reached the level of competence expected by the program at this point in
training? ·
If applicable, is the trainee ready to move to the next level of training, or internship?
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Guidelines for Requesting Doctoral Internship at Current Work Site

Guidelines for Proposing School Psychology
Doctoral Internship Placement at Current Work Site
A student currently employed as school psychologist in the Clark County School District may
apply for permission to complete all or a substantial portion of the 1800-hour doctoral
internship at the current work site(s) by preparing a written statement addressing each of the
following:
1. Provide a detailed description of activities required in your assignment as a CCSD
school psychologist, including an approximate number of hours spent with various
functions and an appropriate estimate of the relative percentage of time that has
been afforded to each function.
2. Provide a detailed description of the proposed internship. Estimate the hours per week
per function and estimate the relative percentage of time that will be afforded to each
function if the doctoral internship proposal is approved. A doctoral intern may spend
time in research activity, including evaluating the outcomes of services delivered and
the effectiveness of the intern’s own training. This time shall not exceed 25% of the
internship. A doctoral intern must spend at least 25%of his or her time in direct (faceto- face) psychological services to clients/students/patients. Include the proposed dates
of initiation and completion for the proposed internship.
3. Provide a statement acknowledging that you understand and accept the requirement
that you will: a) conduct a minimum of two therapy and/or behavior modification
projects using a single-case study design and submit written reports involving these
projects, b) submit a minimum of two psychological reports per semester, c) prepare
two review papers involving school psychology related books or tests, and d) maintain
a daily log of activities performed throughout the internship.
4. Explain how the proposed and current activities differ. Be sure to provide a clear
description of the differences in terms of the actual activities that are currently
being provided relative to the proposed activities.
5. Provide the name, a photocopy of the state psychologist license, and vitae of the
proposed internship field supervisor. The field supervisor must be a Nevada licensed
psychologist and an employee of the Clark County School District. He or she may
have other intern supervision responsibilities but must limit doctoral supervision to no
more than two doctoral interns per year.
6. It is expected that the intern will receive at least two hours per week of individual
supervision with at least one of those hours provided by the psychologist identified in
#5 above. Provide a letter from your proposed internship field supervisor stating that
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he or she is prepared to provide this supervision, that he or she will be available for site
visits from the faculty member assigned as instructor of the doctoral internship course,
that he or she will receive telephone calls from the faculty member assigned as
instructor of the doctoral internship course, and that he or she will complete rating
sheets in a timely
manner that reflect the performance of the intern.
7. Provide a statement acknowledging that you understand and accept a requirement that
in addition to the individual supervision, you will be required to participate in other
scheduled learning activities, such as case conferences, seminars, and/or observation of
service delivery by others.
8. Provide a statement acknowledging that you understand and accept a requirement to
complete a minimum of 50 hours of in-service training during the internship. Inservice training may occur at national, state, or local conferences or at the actual
internship site and a minimum of 10 hours shall consist of APA-approved training
programs.
9. Provide evidence at the time of registration for the internship (in the form of a
photocopied contract) that you have obtained professional liability insurance for the
internship period. This insurance must provide $500,000 worth of coverage or
more..
10.

State that in all instances you will abide by the ethical standards of the American
Psychological Association and the laws of the State of Nevada.

The information above should be gathered into a single packet and submitted to the
Coordinator of the School Psychology Doctoral Program for approval prior to the initiation of
the internship.
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